
EDUCATION FOR SERVITUDE, 

(An Address d e l i v e r e d t o t h e J o i n t Cofincil of Europeans and 
A f r i c a n s a t Grahamstown on Wednesday, 1 9 t h . O c t o b e r . 1949 . ) 

I am s u r e t h a t many of u s h e r e f o n i g h t a r e f a m i l i a r w i t h t h a t 
p r o v o c a t i v e l i t t l e book t y O l i v e r Walker e n t i t l e d " K a f f i r s a r e 
L i v e l y " , d e d i c a t e d , a s i t i s , t o " K a f f e r b o e t i e s , L i b e r a l s and o t h e r 
C h r i s t i a n gen t lemen of A f r i c a " . C h a p t e r X I I of t h a t book i s headed 
by t h e q u e s t i o n , "Educa t ion f o r w h a t " ? . In t h a t C h a p t e r t h e a u t h o r 
d i s c u s s e s " N a t i v e E d u c a t i o n " and i n e f f e c t a r r i v e s a t t h e c o n c l u s i o n 
which forms t h e s u b j e c t of my a d d r e s s t o - n i g h t . In v iew of t h e fafct 
t h a t y e t a n o t h e r Commission i s a t p r e s e n t go ing round s e a r c h i n g f o r 
an i d e o l o g i c a l and p s e u d o - s c i e n t i f i c j u s t i f i c a t i o n f o r p e r f e c t i n g i 
t h e t e c h n i q u e of Whi te domina t ion e u p h e m i s t i c a l l y c a l l e d "Na t ive 
E d u c a t i o n " , I t h o u g h t t h i s s u b j e c t might b e of g e n e r a l i n t e r e s t . 

F i r s t of a l l some f a c t s abou t ' "Na t ive E d u c a t i o n " a r e wor th 
n o t i n g : -
1 . 8 ( $ of A f r i c a n a d u l t s c anno t r e a d o r w r i t e . 
2 . P r a c t i c a l l y a l l e x i s t i n g A f r i c a n sc&ools a r e p r i v a t e s c h o o l s 

owned and run by m i s s i o n a r i e s . 
3 . Over 7Q£ of A f r i c a n c h i l d r e n of s c h o o l go ing age a r e no t in 

s c h o o l . 
4 . Less t h a n %Z °£yJj£2£&^*1 0 &° ^ ° schoo l go beyond S t d . V I . 
5 . The S t a t e pays^afrout^£30 p e r European c h i l d and on ly about £ 3 

p e r A f r i c a n c h i l d a t t e n d i n g s c h o o l . 
6 . A s h o c k i n g l y h i g h p e r c e n t a g e of t e a c h e r s i n A f r i c a n s c h o o l s a r e 

no t q u a l i f i e d t o t e a c h . 
7 . " N a t i v e E d u c a t i o n " , h a s been d e s c r i b e d a s "a d o l e f u l t a l e of 

s h o r t a g e s " - s h o r t a g e s of c l a s s r o o m s , equipment , b o o k s , t e a c h e r s 
s a l a r i e s e t c . 
Ve d e l u d e o u r s e l v e s i f we imagine t h a t t h e s e d e f i c i e n c e s in 

"Na t ive E d u c a t i o n " a r e due t o i g n o r a n c e of t h e r e a l s t a t e of a f f a i r s 
on t h e p a r t of t h o s e who c o n t r o l t h e d e s t i n i e s of s t a t e o r even t o 
l a c k of f u n d s . The d e n i a l of e d u c a t i o n t o Non-European, e s p e c i a l l y 
A f r i c a n , c h i l d r e n is- d e l i b e r a t e and c a l c u l a t e d and i s p a r t and p a r c e l 
of t h e p o l i c y of Whi te Supremacy. " N a t i v e E d u c a t i o n J or t h e l a c k of 
i t , i s a t e c h n i q u e of White d o m i n a t i o n . I t i s much more h e l p f u l t o 
r e c o g n i s e t h i s f a c t and t o f a c e up f r a n k l y and h o n e s t l y t o i t s 
i m p l i c a t i o n s t h a n t o p o i n t t o l i t t l e improvements , l i t t l e c o n c e s s i o n s , 
h e r e and t h e r e and t o p r e t e n d t h a t t h e w i l l i s t h e r e bu t t h e means 
a r e l a c k i n g . 

A few y e a r s back I came a c r o s s anpamp a r t i c l e e n t i t l e d " C r i s i s 
in N a t i v e E d u c a t i o n " i n a w e l l known l i b e r a l m a g a z i n e . I t gave a 
w e l l t h o u g h t out a n a l y s i s of t h e d e s p e r a t e p l i g h t of A f r i c a n e d u c a t i o n 
and advoca t ed a t e n - y e a r p l a n t o pu t a l l A f r i c a n c h i l d r e n of s c h o o l -
go ing age i n s c h o o l - " i f t h e n e c e s s a r y funds a r e made *ava i l ab le l ' 
But t h a t c o n d i t i o n i s t h e v e r y c r u x of t h e m a t t e r . W i l l t h e n e c e s s a r y 
funds e v e r b e made a v a i l a b l e ? The answer i s a c a t e g o r i c a l "No", so 
l o n g a s t h e H e r r e n v o l k i deo logy p e r s i s t s i n t h i s c o u n t r y . No amount 
of t e n - y e a r p l a n s o r even 1 0 0 - y e a r p l a n s f o r t h a t m a t t e r w i l l a l t e r 
t h e s i t u a t i o n one w h i t a s lfcng a s , a c c o r d i n g t o Genera l Smuts, a l l 
i n South A f r i c a a r e ag reed upon t h e m i s s i o n of t h e Europeans t o r u l e 
o v e r t h e non-Europeans i n p e r p e t u i t y , a l l - excep t t h o s e who a r e 
"mad, q u i t e mad" . There w i l l have t o be a l o t of madness b e f o r e a 
genu ine i n t e n t i o n t o e d u c a t e t h e A f r i c a n s on t h e p a r t of t h e r u l e r s 
can m a n i f e s t i t s e l f . 

But I am a n t i c i p a t i n g . I have l a i d down a h y p o t h e s i s , namely 
t h a t " N a t i v e Educa t ion ' 1 i s e d u c a t i o n f o r s e r v i t u d e . Let me ampl i fy 
i t by s t a t i n g t h a t "Na t ive E d u c a t i o n " i n i t s p r a c t i c e , i t s a d m i n i 
s t r a t i o n and c o n t r o l and in i t s p h i l o s o p h y i s c a l c u l a t e d t o e n s u r e 
and p e r p e t u a t e Whi te domina t ion over B l a c k . I s h a l l d e a l s e p a r a t e l y 
w i t h each of t h e s e t h r e e a s p e c t s . 

The P r a c t i c e of "Nat ive E d u c a t i o n " . I have a l r e a d y r e f e r r e d t o 
t h e i l l i t e r a c y of 8C{.of t h e a d u l t A f r i c a n "oonula t ion . I t r emains t o 

s^tate/. 
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state that what l i t t l e there is of education for the African chil
dren is completely segregated from that of the other racial groups. 
There are separate schools, separate teachers, separate syllabuses, 
separate control, separate training facilities and salaries for tea
chers.. Needless to say segregation in education is part pnd parcel 
of the general policy of segregation and. theie is no field 'in which 
it is **.orc complete, Pseu&o-scientifie excuses have been given tc 
explain this differentiation. *//e are told for instance that the 
Africans must be segregated for their own good because then are an 
"independent race:' with tZieir "own culture", and. "racial soul", their 
own inferior intelligence and standard of civilization, their own 
"special aptitudes" etc. etc ad nauseam. But such views have no 
scientific basis in fact. I am aware of the pseudo-scientific 
findings of I'essrs. Pick, Van P.ensburg ft Go. but it has been shown 
that these findings are quite unscientific. In fact they are l i t t l e 
different from the type of propaganda calculated to transform a bag 
of potatoes into a national hero. This tendency in South Africa to 
prostitute science and scientific method fcr party political purposes 
deserves passing comment. The depth to which science can sink when 
it is made to bolster up theories of Imaginary racial superiority 
is well demonstrated by the following quotation from the findings of. 
a true-blue Nazi "Nordic" scientist*- He v/rites, 

**In non-Nordics the teeth, corresponding to the snout-like . 
narrowness of the upper jaw, stand at a more oblique angle than in 
animals. The grinding motion of chewing in Nordics allows mastica
tion to take place with the mouth closed, whereas men of other races 
are inclined to make the same smacking noise as animals The 
Nordic mouth has further superiorities. Just as the colour red has 
a stirring effect, the bright red mouth of ffordics attracts and 
provokes kisses and courtship. The Nordic mouth is kiss-capable. On 
the other hand the non-Nordic's broad, thick-lipped mouth together 
with his wide dilated nostrils displays sensual eagerness, a false 
and malicious sneering expression and a dipping movement indicative* 
of voluptuous self-indulgence. Talking with the aid of hands and 
feet is characteristic of >!on-Nordics, whereas the Nordic man stands 
calmly, often enough with his hands in his pockets. Generally 
speaking the Nordic race alone can emit sounds of untroubled clear
ness, whereas among non-Nordics the pronunciation is imoure, the 
individual sounds are more confused and like the noisesfcade by ani
mals such as barking, sniffing, snoring, squeaking. I r non-Nordics 
are more closely allied to monkeys and apes than to Nordics, why is 
i t possible for them to mate with Nordics and not with apes? The 
answer is this: i t has not been proved that non-Nordics cannot mate 
with apes." We may laugh atjthis arrant nonsense masquerading under 
the name of science and wonder how a Profesor at a University could 
be capable of i t , but how is it different from these statements made 
recently by a South African Professor.^"Inter-breeding might cause 
detrimental physiological tendencies in the human race such as the 
deterioration of the respiratory system....Many scientists think that 
miscegenation causes a tendency towards tuberculosis and other lung 
diseases. It has been ascertained that the intelligence quotient of 
the Native is below that of the European." 

The point I am trying to emphasise is that there is no scientific 
justification for segregation. The real reason for apartheid is to 
perpetuate our colour-caste society with the whites at the top of 
the lyramid and the Blacks at the bottom. "Native Education"is just 
a facet in the general pattern. In fact there are two systems of 
education, one for the master and the other for the slave. "The 
education of the White chil'd prepares him for life in a dominant 
society and the education of the Black child for a subordinate 
society", the Inter-Departmental Committee on Native Education corre
ctly comments. Is i t therefore surprising that in actual practice 
educational segregation has amounted to inferior accomodation and 
equipment for African schools, inferior training and inferior salaries 
for African teachers, illiteracy for the great mass of the African 
people? 

Control and Administration. I go on now to consider the control and 
administration of "Native Education" in so far as it has a bearing 
on the subject under consideration. The history of the contro3 and 
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adminis t ra t ion of Native Education revea ls i t s function as a 
technique of domination- Br ief ly s ta ted t h i s h i s t o r y cons i s t s of 
p e r s i s t e n t a t tempts t o segregate and c e n t r a l i s e cont ro l in order t o 
b r ing "Native Education" in l i n e wi th general Native Po l icy . 

The Act of Union among other th ings , 
vested a l l p o l i t i c a l power exclusively in the Europeans, 
created a Native Affairs Department t o carry out i t s Native 
policy* 

(c) vested cont ro l of Education other than Higher in the Provinces . 
The Native pol icy makers soon r e a l i s e d t ha t education was an 

important agency in the propagation of p o l i c i e s and desired the 
Central Government t o take over i t s cont ro l* The Native Affairs 
Commission recommended accordingly in 1921. The Provinces were not 
prepared t o l e t go and they promptly se t about to prove t ha t they 
were j u s t as capable of introducing segregat ion in education as the 
Native Affairs Department. In 1922the Cape Admin i s t r a t i on drew up 
a d i f f e r en t i a t ed sy l labus for African primary and t r a i n i n g schools. 
Up t i l l then the Africans wrote the same academic and profess ional 
examinations as the Europeans without ser ious mishap$. In fac t in 
some cases they attended the same schools . A stop was now put t o t h i s 
p r a c t i c e . j In recogni t ion of t h i s f i r s t instalment of apar theid the 
Government, in 1925, decided t o leave the cont ro l of xtos Native 
Education wi th the Provinces, but to undertake f inanc ia l responsi
b i l i t y t h e r e f o r . 

The Native pol icy makers were not e n t i r e l y pleased with t h i s 
arrangement. Although the Government now paid the P i p e r , i t f e l t t ha t 
i t could not very wel l c a l l the tune so long as cont ro l remained with 
t h e Provinces . In 1932 the Native Economic Commission recommended 
cen t ra l cont ro l but nothing came of i t a t the t ime . In 1935, however, 
the Government appointed a Commission on Native Education and one of 
i t s main terms of reference was "to cons ider and make recommendations 
as t o whether, in view of the extent to which the Union Government 
has assumed f i n a n c i a l r e s p o n s i b i l i t y fo r Native Education, i t should 
take over the adminis t ra t ion from the Provinces, and if so, in what 
way Native Education should be adminis tered." In due course the 
Commission recommended cen t ra l cont ro l under the Education Department 
but Provincia l Adminis t ra t ion. 

In 1939 J|>r. Fagan, the then Minis te r of Native Affa i rs , made a 
determined bid t o bri;;g Native Education under h i s Department and 
were i t not fo r the outbreak of the war and i t s sequel i t i s almost 
c e r t a in t ha t t h e education of African ch i ldren would now be mis
managed tjy the Native Affairs Department. 

In 1944, l a rge ly through the influence of the l a t e J#H.Hofmeyr 
Native Education was placed under a spec ia l wing of the Department of 
Education but i t s adminis t ra t ion remained with the JhrovincBs* There 
the somewhat de f la ted p o l i t i c a l f oo tba l l now r e s t s , but I sha l l not 
be surpr ised if in t h e near fu ture . Prof. Eis leen in h i s new capaci ty , 
gains possess ion . Not t ha t the passing of the foo tba l l from one 
Department to another w i l l make any appreciable d i f ference to i t* 
e s s e n t i a l n a t u r e . 

The Aim of Native Education. I have attempted to show tha t Native 
Education i s designed to b o l s t e r up White Supremacy in i t s p r a c t i c e 
and in i t s control and admin i s t ra t ion . I now proceed to show tha t 
i t s philosophy, i t s avowed aims and ob jec t s , a lso po in t s in t h i s 
d i r e c t i o n . I have no des i re to be involved in a phi losophica l 
discussion on the aims of education.-To do so would be presumptuous 
on my p a r t , and in any event i t i s not necessary fo r my argument. 

I th ink i t w i l l general ly be agreed t ha t t he re a re 3 ca rd ina l 
aims of "education in a democratic s t a t e , v i z . : 
1 . To equip the boy or g i r l to play h i s par t as a c i t i z e n of a 

democracy - i . e . education for c i t i z e n s h i p . 
2* To equip him t o earn h i s l i v i n g - i . e . voca t iona l education. 
3 . To enable him to develop a l l h i s l a t e n t powers and f a c u l t i e s 

and so t o enjoy a good l i f e - i . e . L ibera l Education. 
I t must be conceded t h a t , judged by these s tandards , Native 

Education i s a dismal f a i l u r e . Indeed an o f f i c i a l attempt has been 
made t o give 4 phi losophical j u s t i f i c a t i o n fo r t h i s f a i l u r e by the 
formulation of specious aims of"Native Education", In t h i s connection 
Chapter VI of the Report of the Interdepartmental Committee /m Native 

Education/. 
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Education, which was published in 1936, i s very r evea l ing . I think 
t h i s Report s t i l l remains the most important o f f i c i a l document 
concerning Native Education - a d i s t i n c t i o n which, by the looks of 
th ings , i t w i l l not continue to enjoy £ar Twry^lHayjiaig such longer 
now - • For t ha t reason i t s formulation of the aim of Native Educat ion 
i s woirth cons ider ing . 

The Committee s t a r t s off hy saying Native Education i s "as much 
a p o l i t i c a l and economic problem as i t i s a c u l t u r a l problem..V I t i s 
" inext r icably bound up with questions of land, a g r i c u l t u r e , and 
i n d u s t r i a l pol icy , not to mention p o l i t i c a l p o l i c y . • . J u s t as elementary 
education for the masses in England was strenuously opposed by the 
ru l ing c lasses even as l a t e as the 19th. Century", for p o l i t i c a l 
reasons, so a lso i s t h e education of the Africans opposed by the 
White ru l ing c l a s s in South Africa fo r p o l i t i c a l reasons . 

Tt i s necessary to s t a t e here tha t t h i s opposit ion i s notning 
new. Tt does not represent the conquest of the t r a d i t i o n a l l y l i b e r a l 
Cape by the neurot ic r eac t i ona r i e s of the North. On the contrary i t 
wa= the Off ic ia l pol icy of the Cape Administration as early as 1891. 
In tha t year , in h i s o f f i c i a l repor t , the S.G.E. discouraged the 
int roduct ion of elementary education on a wide scale amongst the 
"masses of heathen" because i t might cause "socia l inconvenience" and 
might even be "dangerous". 

The Committee s t a t e s t ha t the popular opposi t ion t o Native 
Education.as i t i s today^on the par t of most Whites i s based on the 
be l i e f t ha t i t " s p o i l s the N a t i v e " i . e . makes him "cheeky", l azy , and 
' less doc i l e as a se rvan t , and makes him despise "his own c u l t u r e " . 
Consciously or unconsciously the average European be l i eves t ha t 
ITative Education should aim at "keeping the Native in h i s p l a c e " . 
As the Committee po in t s out, the Natives place i s vaguely thougfc of 
in the geographic sense i . e . the reserves or from the point of View 
of s t a t u s i . e an i n f e r io r being f i t t o do the menial t a s k s . 

The Committee j u s t i f i e s t h i s a t t i t u d e and e laborates on i t and 
in the process a r r i v e s a t i t s notorious aim of Native Education 
already quoted. "The Education of the White ch i ld prepares him for 
l i f e in a dominant soc ie ty and the education of the Black chi ld for 
a subordinate society!! 

In support of i t s standpoint the Committee s t a t e s that"South 
African society as a whole cons i s t ing of Europeans and Natives i s not 
a democratic soc ie ty" and since education should follow not lead the 
the soc ia l order in a country"a f u l l l i b e r a l philosophy i s not at 
present app l icab le to ITative education"* 

The Committee then recommends J o w i t t ' s aim of Native Education, 
namely, "the e f fec t ive organisa t ion of the Natives experiences so 
t ha t h i s tendencies and powers may develop in a manner sa t i s f ac to ry t o 
himself and to the community in which he l i v e s by t:ie growth of 
soc ia l ly des i rab le knowledge, a t t i t u d e s and skillsff In order to a l l ay 
any fears t ha t r e a l education ixx a t l a s t going t o be given to the 
Afr ican. the Committee has tens to explain t ha t what i s "socia l ly 
de s i r ab l e " and what w i l l prove " sa t i s f ac to ry to the community" w i l l 
be determined not by the t a s t e s and needs of the African himself but 
by the t a s t e s and needs of the ru l ing c l a s s . In other words the 
African must be taught t o accept the s t a t u s quo whereby the White 
man is master and the African h i s s l a v e . To add insu l t t o injury the 
Committee recommends a syllabus for African schools in which Religion^ 
Health and San i t a t i on , Tool Subjects , Manual Work, I n d u s t r i a l 
Training, Agr icul ture , play a predominant p a r t . Thus in the l a s t 
ana lys i s Native Education turns out to be nothing more than a system 
of r e t a r d a t i o n , indoc t r ina t ion and preparat ion for menial t a sk s , in 
short the very a n t i t h e s i s of a l i b e r a l educat ion. 

As previously indicated the Committee has a very p laus ib le defence 
for i t s philosophy of education for s e rv i t ude . I t argues tha t such 
aims of education as the "securing for everyone the condit ions under 
which ind iv idua l i ty i s most completely developed" a re good enough for 
education in the European Society which is "homogeneous and democratic" 
But South African socie ty as a whole cons i s t ing of Europeans and 
Natives i s not a democratic socie ty? I t is|a co lour-cas te soc ie ty . 
This content ion i s cor rec t ae long as you bel ieve tha t the stajpus quo 

is. 
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i s j u s t and should he continued unto e t e r n i t y . But an educational 
system which merely seeks to perpetuate the pas j i s narrow and 
ciroumscribed. Society i s not s t a t i c . a n d r e a l education should use 
t h e past xs only as a springboard to t r a i n c i t i z e n s not only YoV the 
present condit ions of society but fo r a changing soc ie ty , if White 
South Africa today fe accepts segregat ion and d iscr imina t ion i t has 
no r ight t o t i e fu ture generat ions t o t ha t acceptance. 

The f ac t remains, however, t ha t t he re can be no r e a l education 
fo r both Black and White in t h i s country as long as the policy of 
White supremacy p r e v a i l s . Because, as was the case in Nazi German y 
t h e schools tend to become agencies fo r the propagation of the Iter 
Herrenvolk ideology. There i s even now - s i g n i f i c a t c u l t u r a l 
s t e r i l i t y in South Africa pr imari ly due t o lack of soc ia l in te rcourse 
between the r a c i a l groups to s t imulate and enlarge t h e imagination, 
but a lso due to the fac t tha t some of our best b r a in s arc p re 
occupied with research ca lcu la ted to give a semblance of . just ice tc 
the fraud of White supe r io r i ty ?*i& Kbc non-White i n f e r i o r i t y . This 
tremendous task , t h i s squaring of the c i r c l e , has now become a 
favour i t e occupation with Universi ty Professors . 

The danger here fron our point of view comes not flo much from 
the avowed apo log is t s of White Supremacy'like Professors O i l l i e r s . 
Uys, Uiselen because in any event whatever ? i f t they b r ing us i s 
immediately suspec t . We can always say of then, - l ike the once-
beaten- twice-shy Trojan, "^uid^uid id es t timeo Danaos ct dona 
f erentes'. ' The danger comes from those l i b e r a l i n t e l l e c t u a l s wfib 
profess t o r e j e c t Tfhite supe r io r i t y but who immediately w h i t t l e down 
democracy so t ha t in the words of Prof. Thompson, of *the Univers i ty 
of Capetown, i t "wil l not mean the co l lapse of White supremacy;' 

X think T owe i t to t h i s audience t o amplify t h i s statement a 
l i t t l e . A few years back I was not a l i t t l e shocked when read;n? 
Prof. Hoernle 's otherwise good book on "South African Nal'be /to***/ 
and the Libera l S p i r i t " i I a a m e across a passage to the effect tha t 
the democratic idealjJwscTohceived in homogeneous soc i e t i e s and has 
to be rethought in m u l t i - r a c i a l s o c i e t i e s . " I thought t h i s was a 
very s ign i f i can t r e t r e a t on the l i b e r a l f r o n t . Since then much water 
has flowed under the bridge and the orderly r e t r e a t i3 th rea ten ing 
t o become a r o u t . This f ee l i ng was inspired among other th ings by 
a pamphlet published, by the I n s t i t u t e of Race Relat ions e n t i t l e d 
"Democracy in m u l t i - r a c i a l Soc i e t i e s " , and wr i t t en by Mr .L.I'.Thom
pson, Senior Lecturer in History at the Universi ty of Capetown. In 
b r i e f Mr. Thompson a s s e r t s th?.t the democratic c o n s t i t u t i o n a l system 
was developed in a u n i - r a c i a l mi l ieu , and t ha t is^ among"\/estern 
Europeans who c o n s t i t u t e a la rge u n i - r a c i a l soc i e ty" . This l a s t ( 
asse r t ion ±H s u i t s Mr-. Thomson's argument but i t i s very deba tab le . 
H i t l e r for one would never have accepted ' ' i t . Mr. Thompson himself 
d i s t ingu i shes the Alpine, TTordic and Mediterranean races , and 
co r rec t ly condemns the idea of: sace as being an u n s c i e n t i f i c concept. 
S t i l l tha t does not de te r him from developing h i s argument;- needs 
must. He a l l eges that the app l i ca t ion of democracy in m u l t i - r a c i a l 
Soc ie t i e s i s made d i f f i c u l t by the " reconc i l i a t ion of the claims, of 
contras ted e thno-cu l tu ra l groupsff These groups, according to him, 
are "d i s s imi l a r s " because of d i f ferences in "cu l tu ra l forms", 

"cu l tu ra l l e v e l s " , " r e l ig ious f a i t h s " and even " p o l i t i c a l capac i ty" . 
(May I say in passing t ha t the soc i a l sciences are doing a great jtracfc 

JH± d i s se rv ice t o humanity in so fa r as they tend t o over-emphasise 
the di.TY'erences between ethnic groups and to minimise Mie most 
s ign i f i can t t h ing , t h e i r s i m i l a r i t y and common humanitvj. Mr.Thompson 
then "attempts to reconci le democracy with the r e a l i t i e s of mu l t i 
r a c i a l s o c i e t i e s " , and in the process of r e c o n c i l i a t i o n democracy i s 
turned into so many queer shapes t ha t in the end i t loses i t s form 
and substance completely. After t h i s conjuring t r i c k t h e learned 
Professor a r r i v e s a t t h i s r e -a s su r ing conclusion: "Indeed for a long 
time t o come the majori ty of the r eg i s t e r ed vo t e r s . . . would be 
Europeans: and na t iona l l eadersh ip would remain in European hands 
fo r an i nde f in i t e per iod, because the whites s t a r t with the i n e s t i 
mable advantage of higher average c u l t u r e , g r ea t e r mater ia l power, 
and long experience of democratic i n s t i t u t i o n s . Democracy w i l l not 
the re fore mean the col lapse of •white supremacy** On the contrary i t 
i s the only b a s i s of p o l i t i c a l organisa t ion vhioh w i l l enable Euro-



pean/ l eadersh ip t o be continuously exerted in South Africa* Ifc 
o ther words our l i b e r a l "fr iends" a re saying to the Apostles of 
Apartheid, "Don't be so s tup id . Come l e t us deal wisely with them. 
Your bovine methods w i l l not do. Don't you r e a l i s e tha t we axe 
becoming more and more unpopular in the eyes of the world a l l 
because of your bungling* Don't you see t ha t U.tf.O. has given us 
a loophole i f only we have t h e sense t o see i t . U.TT.O. j u s t i f i e s 
the withholding of democratic r i g h t s from a subject people as long 
as they a re c u l t u r a l l y backward. Al l you need t o do i s t o proclaim 
democracy for a l l antf then set up -the Junior C e r t i f i c a t e as the 
minimum education?.! BBClet qua l i f i ca t ion for c i t i z e n s h i p and there*/*** 
males sure t ha t as few Natives as poss ib le a t t a i n t h i s s tandard. 
'Such a system vrould be democratic in t h a t a l l educated E±tebsEns 
adult c i t i z e n s , i r r e s p e c t i v e of race* would possess f u l l f ranchise 
r i g h t s . The f ranchise would be withheld from the uneducated and 
t h e p a r t l y educate' ' on the rea«one.bls g round t ha t moderate educa
t i o n a l a t ta inments a re a nscc^r . ry requirement for the exercise of 
p o l i t i c a l responsibilit*"12 , f 

The t r u t h of t h e mat ter i? tha t the bas ic p r i nc ip l e s of the 
democratic system ore c l " a r c^A u n i v e r s a l , and are in no need of 
r e c o n c i l i a t i o n or adapta t ion t o any s o c i e t y . Simply s t a t ed they a re 
popular represen ta t ion , majority r u l e , adult suff rage . What stands 
in need of r e c o n c i l i a t i o n and adaptat ion i s not democracy. Mr. 
Thompson comes nearer the t r u t h when he says, " I t i s s a t fcks £axta-
jmxSfciaa: sfcjdEfcsxxassK demEisxan?: the j u x t a - p o s i t i c n of the r ace s , not 
the democratic system tha t c rea tes the major d i f f i c u l t y . " Jver. 
he re he i s not s t a t i n g the problem co r rec t ly ur.lssc by " juxta
pos i t i on of tho r aces" .he. meane t h e r a c i a l arrogance of a minori ty 
group in South Africa ""S^fe i s ob/jie£~e:' with i t s divine mission to 
r u l e the majori ty group which i s GBHBWPS to labour e t e rna l ly under 
the stigma of i n f e r i o r i t y . ' 

T do not be l i eve in the "mutual incompat ib i l i ty" of the 
"contracted e thno-cu l tu ra l groups" in South Afr ica . X v c l i s v e t ha t 
i t i s possible for a l l the d i f ferent peoples of t h i s l«*nd to l i v e 
toge ther in harmony unf.er a democratic system of Government. I t i s 
s i g n i f i c a n t , by the way, tha* v-hersas in the past i t vac customary 
t o t r e a t Europeans in South Africa a,s one so l id ethnic group and the 
non-whites as Coloureds, Indians and Africans, there are now, 
according t o Frof • C i l l i e r : ar.d others of h i s psrsuasion, no l e s s 
than s i x "mutually incompatible" r a c i a l groups - Afrikaners, "British, 
Jew3, Coloured?, Indians and Afr icans. I t i s a l so s ign i f ican t t ha t 
while in the pact i t was customary to speak of European education 
as against ~~ative, Coloured and Indian Education there i s now t a l k 
of Chr i s t i an r a t i o n a l education and of rewr i t ing South African History 
These a re straws in the wine1., ."^xclusivcness and hatred, l i k e love, 
grows by what i t feeds on. This ought t o be a lesson to the other 
r a c i a l groups in the European sec t ion . They ought t o see t ha t the 
s t ruggle for democracy for the non-whites i s t h e i r f i r s t l i n e of 
defence agains t the groving menace of fascism. 

I fear t ha t I »nay be as cused of * dragging " p o l i t i c s " in to a 
d iscuss ion on educat ion. Let me remind you tha t i t i s the c o n s i d e r ^ 
opinion of a Government Commission including a l l the Chief Inspector.. 
of the Provincia l Departments t ha t Native Education " i s as much a 
p o l i t i c a l and economic problem as i t i s a c u l t u r a l problem". I t 
would have been EHSJC preferable t o some of us , I know, to have 
s teered c l e a r of any content ious mat te rs l i k e l y t o wound tender 
s u s c e p t i b i l i t i e s . But t ha t would have been t h e type of dishonesty 
of which I am not capable . If I have expressed my views strongly 
i t i s not because of any-sad is t i c des i re to hur t anyone, but because 
the t imes demand no equivocation or bea t ing about the bush. Our 
t imes demand fundamental th inking 'and hear t searchings . I am fu l ly 
aware of the p r a c t i c a l dangers tha t beset such a course . I know tha t 
in t h i s country whether you a r e Black or Vhite a s soon a s you express 
yourself f ree ly on these mat ters and t r y to l i v e up t o your convi
c t ions you a re immediately dubbed a "Communist", "ag i t a to r" , 
" r a c i a l i s t " or "Kafferboetie" and outcast $ xstA de t ec t ives dog your 
foots teps and soon enough you w i l l land in gaol . Yes, the way t o 
freedom and r ighteousness in our country i s the way of the c r o s s -
the v i a dolorosa . But i t i s the only way for those who do not r a t e 

s e l f / . . 
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sej.x-preservation as the highest principle of l i fe . 

In conclusion let ne read you a Declaration of Faith. It is the 
preamble to a memorandum on the education of Africans submitted by the 
Teachers' League of South Africa in Hay 1949 to the Commission on 
Hative Education. It runs, 

"First, v/e stand for complete democracy in education; by this we 
mean the unconditional rejection of any form of segregation, apartheid; 
separation, parallel development or "development a±ong your own lines" 
and the eradication of the Colour Bar in the present school system 
with i ts segregated schools for children alleged to be pf a particular 
race oi? skin colour. 

Second, we regard the division of the school system on a so-
called racial or skin-colour basis as not merely arbitrary, discrimi
natory, and insulting but as one of the most nefarious means whereby 
the groups designated "Non-whites" are deliberately kept in a state of 
ignorance and servitude, while the off-spring of the so-called "White" 
section of the population are trained to occupy a dominant position 
in South African Society. 

Third, i t is our conviction that there will always be friction 
and active strife in this country so long as a segregated or "aparte" 
school system is maintained." 


