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We who are teachers must surely be aware of the time and space dimensions of
our professional cetivity. Our philosophers may define the values and goals
of education in universsl terms, such as 'the development of an sutoncmous
and harmonious perconclity', or in John Dewey's words, 'giving shepe to

human powers and sdoapting them to soeial service'. We recognize, hovever,
that we are training our pupils for a particular kind of life in & particuler
society, and that we must translate our sbstrect eims into apecific social
realities. To be sure, we tend to take the social and politigal fremework
within which we cporcte for granted, Administretors and teachers seldom think
it nececsary to wrke explicity the relation bestween the system of education and
the social structure; but thet relation does exist in 211 societies, and is
most lﬂ{ﬁly to receive attention in those which underge z process of rodical

and rapid change,

The sociological concept of structure is sufficiently amorphous to
accommodate a wide variety of meanings, in spite of the cpparent precision
of the ‘formal definition: the interactions and relaztions between persons,
associations amd catggories, Soclologists use tho concept as an analytical
tool to distinguish the sub-gystemz of a social order, to identify the
roles of persons in each sub-gystem, and to trace the comnectiocns between
the various parts. Regardless of their individusl interests a2pd theoretical
differences, sociologists generally agreec that their speciality lies in
examining every type of social action within its total setting, They insist
that no area of humen activity is cutonomous, that kinship, religion, economics,
politics, art, literature and education can be conprehended only by examining
the relation of each to all other fields and therefnra to the entire structure.

. Thta title of my paper implies the adoptiow '!}f' this approach to the

study of ed.uuetiun vhether in terms of aims, content or methods, I shall
concentrate on Africa, beczuse we are teaching in an African country and
because we cannot take the socizl and political framework within which we
operate for granted, It is changing; ond we are not quite certrin about the
direction of the change, or the type of educction that iz best suited to
present and future sociazl needs.

To illustrate the uncertzinty, I quote from ¢ paper by ifugustine Mwingira,

the;permenent Secretery of the ilinistry of Fducation in Tenzania,
'It shouvld be the purpose of cducation in any society to
transmit fron cone pencrction to the next the relevant knowledge,
skills end velues of that society. Where that society is eclearly
in need of economic and socisl development, and has to be prepored
tc govern itself -t loesl amd nationzl level, then the educational
plammer mst noed to be sowething of a sociological philosopher
and prophet!.

Fducation in troditionzl, pre-cclonizl Africa did conform to Mr.
Mwingira's definiticn of ideal aims; it did transmit the knowledge, skills
and valuaes of the sceciety, That continuity was dracstieslly interrupted,
howeveor, by the colonial school syster, and has not been restored szince
the achicvement of independonce. The gpecifically .. Africarn content is
relatively insignificant at z11 levels of instruction in most countries;
and the reassons f'-:ar this are both historicel and structursl.

The historical determinents were clements of the colonial society.
I cssume that itr chareeter is a matter of cormon imowladpge, end chall
refer only to itz consecuences for educution, 3 People can tesch only what
they Xnow; and the colonial mesters, having little !mowledge of the
African socicty, taught their pupils to think and net like Puropeans,
French and Portuguese wolicies were avowedly assimilationiczt; the Belgians,
;I:mliw:mg that they were there te rule indefinitely, concentrsted on primery

vocational educstion; while the Britisp, following their own earlier

adition, loft educsztien to the missionories, vho gave it a liberzl and

peligious bias,



Fineneial stringency and a scarcity of teachers imposed severe
restraints, A minute proportion of the populction could hope to receive
secondary educntion, and the selection of the favoured few was & major
function of the primary schools, The Governor-Generzl of Frengh Equatoricl
Africa formulated this principle in a circular of May 8, 1925,

Justice and equclity would be sotisfied, he cloimed, by adnitting the
groctest possible number of children undsr eleven rears to village
schools, where they would learn spoken French end the rudiments of
arithmetic, The first selection of students would toke place at the
end of the first vear, Lliost of thon would be sent back to their homas;
the rest, distinguished by aptitude, ¢ zecl, or merbership of chiefly
femilies, were to remain for two or throe years in the villege school,
after which the best would be selected for rogionel schools vith the pro-
spect of entering the upner primary scheool in Brazzeville, The products
of the gystem at different level:s would becomc int erpratﬂrs typists,
postal clerks, copyists, tecchers, minor bookkeepors, work foremen or
storekeepers in government service and cormerce.

£t about the smme time an advisory cormitteo_wos formed in London
to advise on education in British tropical Afyrice, > The committee
formulated its principles in more philosophicsl terms than those of the
Brozzeville circular

'Education should be cdapted to the mentality, sptitudes, occupations
and traditions of the various Pﬂﬂplﬁﬂ conserving as far as possible
21l sound end healthy elerents in the fabric of their social 1ii‘e*
adapting them vhere necessary to changoed circumstances and progrezz

ive ideag, 2s an agent of natural growth end o evelution,... It

ruust include the raising up of capeble, trustworthy, public-
spirited leaders of the people, belonging to their own race.
Educction thus defined will narrow the hietus betueen the educated
clocs and the rest of the cormunity whethor chiefs or peazantry'.

Fronch progratisi, British idealism and Delgiazn poterrclism produced
difforent tynes of elites or cadres, but with & constont eloment,
Afpicans were educated for a subordinate role to serve their colonial
masters, The roles vere functional to the maintenance of 2 society
characterised by o rizid roeiel dichotomy, a stretificction system in
which skin-colour wes the major determinant of statues, ond - a
romerkeble concentration of power in the white manority., This statement
should be gqualified by reference to national cnd regional weriations,
such as the differcncc between 3enegsl and rench Equoteorial Afriea, or
botween British “est znd East or Central Africa, with few exceptions,
hovever, the relctions between vwhites and ifricans followed 2 single
pattern, A commitiec of senior administrators defined it with
exceptional frankness in South Africs in 1936, "The education of
White child', they wrote, 'prepares him for life in a dorinant zoeiety,
the education of the Black child for a subordinate society’.

In keeping with the pattern, Africens were educated for minor
positions in govoerneent ond the privete secter, The iopulse come, in tihe
first instonce, from the missioncries, for whow educition was subsidisry
to their cponl of converting pecople to chistianity. ‘nother impuize
come from tho demond of governnent, traders, mine owrers ond missicnarics
for literate clorks, T}'m:;rtinnal trainin:; of all kirds took a back sent,
more 30 perheps in British Centrnl and Southern Africe than elsevhere,
“because of its arvense, the-ovailabilite of im pnrtcrrl s/hite artizons,
and the rigidity of industrisl colowr bors, Those “fricons vhe 2couired
skille usually lcerned them ~ on the job, s on the conpermincs, The
Merle Davis Commission of 1932 reported thot:

A 1i dted nubor of men are fraingd ot the mines in hondicraft,,
such a8 corpontry, ir n-work, cement ond brieclorork, and tin-
smithing., Oome of thi: movledze moy be uscd with sdvantoge

on their return home,



These trades cre of more dafinite veclue where the worker seeks
employment in & Furopean sottlement. Howover, o recl dilempa
for a mejority of the men is how to use whet they hove learned
on the coyper belt in their tribal surroundings.'

The contcut of the education provided wos predominently literary and
also closely reloted to the curriculum, gyllcobus ond eramination stendards
of schocls in the impericl stzte, Africane were trained for vhite-coller
jobs. Theee were most readily svailcble, carried the highest prestige in
the occupational spectrum open to Africans, and were the best paid. The
values tocught were those of the English or Fronch middle-class; and
they left ¢ deep impression on the educcted Africon who had no choice
but to accept them if he wished to resp the material ond social rewards
of his labours, The reasons for his prefercnce necd to be emphzsised,
in view of the reproaches often levelled agsinst him ap in the following
passage, written in  about 1960:

'"Pducation is seen as the open sesame to Furopecan power and
prestige, . diploma is revered and often has = significence

far beyond acedemic echievement, MNeny Africens who have reached
2 ccrtain stage of educstion have a positive aversion to physicel
labour, For exemple, the lwurious, multi-recial Ridgeway
Hotel in Imusaka wented to trein a codre of ifrican hoteliers,
They hired students from inali sscondary school and started
them from the bottom up. But not many ifricans with secondery
schooling were interested in training that included manual labour,
and the schcite_has been abandoned, Similarly, the copper mines
have difficultyfinding educcted Africans for responsible, well-
paid positions, if the job involved dirtying one's hands. A2s

a result, many Jtanderd 6 groductes continue to seek work as -
vhite-collor clerks, ofton with little success'.

%e need to !mow more about the circumstances to interprot the
incidents and trends here specified with a recsoncble cmount of insight.
Did Africans object to all forms of memusl work, or only to meninl lobeur
under white supervision ? What coreers were open to the Munali students
in the hotel ? Could they rise higher thon a waiter or bar attendunt ?
What kind of 'dirty' work was available to educcted .fricans on the mines ?
Since the white unions zuccecsfully resisted attenpis to train or ewplcoy
Africans in supcrvisory or technical positions other than as 'boss bey',
they could herdly have moved fer up the occupationsl ledder.

The motives wuay be obscure, but the preference shown for white-
collar employment undoubtedly existed, 2s it orobably did cmong grammer
school boys in Bngjland, If L.J. Lawis is correct, the traditional aims
of British university education 'ere essentially the presorvation, adv-
ancement snd provagetion of leerning'. It is not surprising that Africone
who were sducated according to British academic traditicns should have
rbsorbed these volues and the associoted attitudes to work and life,

For, in spite of the principles lzid dowm by the Advisory Committee
on Fducation in British Tropical irice in 1925, little had been dona
to adapt education to the special needs and conditions of the African

population,

Changes in the educaticnal system betwecn the end of the second
world war and the advent of independonce vere guantitative rather
than quelitative, School enrolment in most countries expended by over
100 7 betveen 1946 -nd 1956, The leaders of national movenents egitoted
for the incresse: it vas considercd desirsble by celonizl governuents
for politicel ruasuns, the most important being the notion that & mess
electorate should be educcted; ond it secemed 2 necessary cdjunct
to schemes cn foot for the developrent of foodstuffs and row materials
urgently requirod by the metropolitan powers.
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The foundations of prirmary education hod been laid in the previous
quarter of a century; ond it vas this sector that expanded most. The position
in Zambia, -or Worthern Rhodesia 2s it then wos, can be gouged from the Colonial
Office Report of 1958:

'It is the government's long-term policy to provide a full primary
course of eight yoears for all children coud it ig estimated thet
already about S0 per cent of the lovor vrimary ape group (8 to

11 yoors of age) in the rural areas ore at schoel. In the tovms,
however, the figure for children of thi: ege group is less than
50 por cent. -Pher-the age of 11 or 12, only 50 partcent of the
children are cble to carry on with the uper primary cowrse,
Until more moncy becomes available with the building of schocls

- amd more teaschers vith secondary education cunlifications can be
trained, no rapid progress cen be expected and the practical
prozpects of providing full primary educction for all children
therefore reccins fairly remcte', '

Hunali was the only sccondary school in 1958 with a complete matriculation
courae rezching the senior Cambridge certificate level. The Copperbelt, whose
African population we: egtimated at 700,000 in that yeor, had no secondary scho-
ol for Africans, and v cbout twenty children from the region could be
abzorbed into seccondary schools elsewhere, Such schools did not exist for
girls, but threc were emrclled in the sixth form at Goromonzi in Southern
fihodesia in 1958, The estimated school age ponulstion was LL),000, of -hom
243,900 were enrclled in primary schools, 1,89 in secondary, and 1,840 in
technicel and wocational schoola, To reise tho secondzry school enrolment to
10 per cent of the primary school enrolment, ploe ez would have had to be found
for an e additional 22,500 pupils, '

I do not propose to plot the progross mede sinee independence, or to
examine the difficultics encountered, but shall draw on Unesco sourcoes to
indicate the overall position in countries south of the Saherc exelusive of
those under vhite minoritry rule, 4 conference of African ministers of education,
meeting in liddis Abebg in 1964, set targets for a short-term plen covering
the period 1960-65. 10 4ne of the relevant figpures are as follows:

Primery Sccondary  Highor

i
i e ¢
Proportion of enrolment to rclevont age

group for the base year 1960-61 35 3 0,2
Target figures sct for 1965-56 Ly 6 0.l
Letual figures 1965-66 L. 5 0.5

The conference cimed at o target of secondary onrolment rising from
5.7 % of pripery enrolment in 1960-61 to 10,4 % by 1965-66; and at o shift
in sccondary educcotion from genernl to voeational, technical and teacher
training emrolment, The actunl distribution of secondary curolment in 1965-66
fell short of the targcets:

Gonorel Vocational. Tecchor
_ and Technical Trcining
2 ,

Secondary enrolment, 1960-61 7% 9 12
Terpet figures for 1965-66 76 12 12
Aetual distributicn in 1965-66 83 8 2

The colonial mould had not been broken., The bias towerds o general tipe
of cducation has been strengthened to the dissdvantage of vwoestion education
and teccher troining, - nother charscterdstic, which is aot reflected in
the =tatistics, is the porsistence of pre-independence curricula., ¥nglish
or Fiench romnins the medium of instiruction in all but -~ Tow territeries,
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liost secondary schocls in fermer British colonics hzve centinuecd to follow
the Fnglish graimar schoel curriculum, Decolonisation has certoirly not
been achieved in this vitelly important and strotegic arec of national
develooment, Rether than give my omm interpretation of the consequences,
I shzil ecll on the testimony of Augustine ifringirs, whe focls strongly
thot the school system of the colonial period tended to estronge the
educeted African from his peovle, gencrated arbiticns for worldly goods
vhich could not be sotisfied in o rural gociety, z2nd introduced cless
divisiens where none hed exigtod, He writes:

"%e irherited a systom of African boarding seccundery schools,
run along the lines of an English wublic school. In their
extreme form, they were cases of comfortchble living end intel-
lectual arrogance st in o descrt of strugeling hwwnity. For
the seven ysars of their cttendance - or even longur - the
intellectusl znd nhysiological ercam of our vouth usually
contributed nething to their mat.rial existence, either at
school or ot heme, Un lecving school, thoy were moving into
joba vacutud by exprtrictes, bosed upon the plonmed cbsolescence
of consumer durables ~nd "keeping up with the Joneses". Clearly,
though = higily industrial technological socicty can sustain
these valucs Tor certain elosses of its structured society,

o rurzl agrarion socioty could afford such expectations even
for o very small clitc only at the expense of the rest of the
society', 11

The description moy be accurate, but it is certainly not complete,
It owits the volitical results of the system, Men who were educated for
junior posts in the administration inevitobly became averc of their
inferior position in the colonial society and resentful of alien rule,
Bventuel self-povernment wos o declared aim of British cclonial policy;
whereas the French espired to create an Africen elite in their ovn image;
vot both plonted the zceds of o nationgl consciousnczs ol o novenont
for independonce.

Apart from Congo Kinshosha, power was tronsferred by agrecment and
in stoges throughout Sub-Scheran Africa north of the Tambezi, It wes an
evolutionary process which left the structure of socicty wehanged, The
nationelists who headed the novly independent states rejected alien rule,
but not the political, econcric and religiour institutions inherited
from the rulers. In svite of its wany defects, the colonial clucational
systems had succeeded, poerheps beyond expectations, in training & corps
of leaders capuble of taliing over the govarnment and cdministering it in
the spirit and eccording to the rules of the metropclitan bowrpeois
socicties,

The continuity is remcrksble and probably the most cignificant
festuro of African states., It should not be thought as incvitoble or
permenent, Toure of Guines, llorumch of Ghans and I'verere of Tanzenia
have demcnstrated that the lesders can conceive of a restructurcd society
~dapted to /fricen necdz and culturcl beekgrounds, Dwen in these
countries, hovever, ond wore so olsevhere, the imrints of the  colonial
past remcin, Thoy ore more deeply ewbedded in the gdueational systen
then in any other arca of social cctivity. '

One of thec reasons Tor this vpersistence of pre-independence stardsards
ond volues is the time f.ctor. Considsering that tuelve woors of formel
education are nceded to produce a secendary school graducte, ve can
assume that our tenchers, secondary school pupils ond university students
maceived 211 or most of thoir schocling before 1961, znd te thot extent
mere trained in the enrlier tradition, Their fozls howve becn set by that
tredition which, as I hove noted, cwrhesised the sceial importince and
material revmrda of vhite-collar employment. ILivents sinc: independence

. have strengthonsd this preforence,



The now governitents gove priority, I think rightly so, to

the .fricanization of the public services in both sonmior and junior
grades, There wes grect urpgency in the matter, and simply no time
to reshape the administroatic: or the training of administretors.
Schools and univorcities vere hernessed to the purnoze of prepar-
ring men to teke ovier from the erpatriate civil servents, to

sit in their offires, live in their houses, and meintein their
standords ond procodures, Given these cenditiong, our toachers
gould herdly do othervize than teach in the old, frailisr waoys.

The opening of naw occupaticnzl vistas ocnd centres of nover
hzd & fecdback effect on teachers and thereiore on nupils which
hzs been dsceribed by J.i. IRonekatre, 2 leading educetionalist
and former minister of education,

'3ince independonce, thore hos been o zroducl but consp-
icuous zrosion of the teachers' stofus cs more Zambions
reach the upper rungs of the civil sorvice. :/hile in
vre-ind gpondence days the African toacher, mere especially
the Africon headmoster, held an enviuble positicn of
leadership and ineluence, today it is tho penior admin-
istretive officer who commaonds authority anl respect

as the true suceccssor of the former colonial administrator,
at least in the eyes of the simple unsophisticoted
citizens in both rural snd urban areas, It is therefore
not 2 surprise thet many young men and women who reach an
appreciably high level of educetion zre no longer
ettracted to the teaching profession., In the yeors ahead,
the te-ching wrofession must be prepered to encounter
severe comnatitien for recruits from the more colourful
but verhaps less important in the context of Zambia's

real noods, professions such as lav, journalism and
cdministration',

Similar rcsponsss to the chellenge of new opportunities are
videly reported in Africs. The cbvious answer is to attract
people to the teaching profession by raising its status, parti-
cularly by immroving gqurlifications, for which time is needed,
end by improving solaries, for which money is needed, Both time
and monev sre in short suprly, Unesco datz shows that educetional
expenditure is Sub-icharan ‘frica increased by 16 /. between
1960 and 1965, thet the major reason for the inervose has been o
rise in teachers' pay, and that the rise in real incomes has
been from 4 to 8 %, which is much greater than the growth in
per copita incomes or in family incomes. Unfortunately, the
larger the proportion of the educetional budget that goes into
teachers' salaries the zamaller is the amount available for
increasing the size of the school population, The budget itself
could be incressed, but not imdefinitely, cs the following extroct
from an I.L.0, publication shows:

'Tt is generally considered in Africa that the maximum

thot cen be dovoted to cducation without seriously
endengering othor vital functions of the State is 25

per cent, of the notional budget, Some African

countrics hove clready reached or excooded this miximum,
though the invostment hee benefited only o relatively smell
proportion of the populction of school age. 4An extreme
case is thot of Upper Volta, which devotes 25 per cent.

of its buizet to educaticn and treining but raﬂﬁhﬂﬂ only

9 wer cont. of the yopulation of school age'. 2

Unesco's figures nrobebly overstrte the benefits to African
teachers of the incrovse in salary sceles,
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Much of thot inercase is t-lton up by the salaries prnid to secondery school
tenchers reeruital from oversens, and who in 1965 formed 51 i of the staff
of such schoolsg in Africeon stotes south of the Szhora., DBecouse of this
high proporticn, both salaries end teaching starderds of the secondary
schools are closely relaoted to those of more develoved. ond wealthelr
countrics in Durone, Lcin or Amerdica, It is convenicnt et this peint

to toke o closer lock at the impact that the expatriaste teachers meoke

en the educctional system,

They caimot be dispensod with at the vrescent stoge; and therefore
they make an inveluable centribution, It is politically expedient to
empley =zduccted Africens in the publice cervices, wherc power lies, or in
the business world, which controls the economy., Teochers de not decide
wolicy; they execute the decisions mede by politicicns end aedmwinistr-
ators, A1l this serves to explain why expetrigte teachers are preferred
to expatriate civil scrvents, and vhy the Africanisction of government
scrvice and
vrivate enterpriso takes precedence over the iMriconisotion of the teaching
vrofessioni Therc are other, cqually convincing reosons; yot, when these
hove been stated, the startling fact remcins that o strategic crea of
dovelonment is being steodily infiltrated by outsiders who, however
dedicnted to their calling, cre alicn to the society in which they functicn
and generally unfomilior wdth its culture, longuege, ond aspirctions, Yot,
is it not & cormenplice of our philosophy thet cducction should be an
intogrol part of the national culture and portray its volues ond goals.

I mey bec perdoned for intreducing a versonel note from o contro-
versizl social motrix. I attonded 2 smell country school in o predominantly
Afpikoens community, and studied at one of the big Afrikoans universities
in South Africa, There I leormed to recepmice the grect integretive power
of a vigorous netichelism which hze been gencrated by the conditions of
rlien rule. Fo person with o~ lnowledge of South “iricz con doubt that
the breeding ground and meinsprings of /frikacns nationalism have been
the vwrrty, the church,the schocl end univorsity; and thet ¢ mejor recson
for its ascendancy is the impact of tenchcrs whe ingpired gencrctions
of school children with sn srdent devotion to their longuoge, trodition,
eulture ond pooole, It is o broand of nofionalism that I deplore, but
any personal evoluation is irrelevant to on celmovledgonent of its
cohesive qualitics -nd driving force, I friean notionnlisms hove not
yot resched the swme high lavel of endsavour, o major retarding factor
has becn the persistonce of foreipn ideologies in the cducationnl system
through the instrumentelity of expatricte teachers.

This is not o mottor for praisc or blame. The cxpatriate iz a2 product
of his cultural cnvirommwnt., He chsorb.d it zs naturclly asg he learnt
his netive lansuase, To be true to himsclf, he must impart his cultural
volues, Any suporficicl cttempt to ccquirs the Africon's wiy of looking
at things or to ¢xpruss himeolf in the Africen idiom would be ineffective
ard deprecinte hiz value ce an educntor, He cammot bhove to do the job
thot the Africsn tuccher rmet ond will secomslish in time to come, .8
of now, however, the expetricte is o potunt foreo for aliencting the
Sfricon student from his cultural heritagc.

The uwniversity, like the sceondory school, is o melium for the trons-
mission of Wesiorn volucs, which ere those of cliss sveivty. To quote
Thomes Hodgkin:

'The wxprtriate secdemies who crme eut as founding fathers,
and wloyed a major part in shaping the nor institutions,
roproscited in the wmain the wore conforrist cspects of
Wostorn University life, Inde.d, thoy were pertly sclected
for this rcosen',



Wo witness the consesguuncus of such conservatism at cur own university,
in the rusistonce to o course on African Studeis, the absence of a course
on African lenguspus, and the absunce of & course on Africon customery
law - three importent fields for a policy of oricnting students to their
culture and the problems fssocisted with its development, We are
treining men end women who will move into the top stetus groups ia

the Zambian socicty, end the status for which sm trein them is that of an
assimilated Buropcan, For our university, like the widversitics of other
African states, whether they belong to the English or the French
tradition, is, in the words of an fAmericon obscrver, 'frankly :
assimiletionist with longuape, institutional forms, curricular content,
and acedemic stendards cdopted from or closely modulled after thoso

of the Metropole', 1
Profesasor th continuca:

'Both the clagsicol Burenoon medel and its African version
wore getred to produce scholeors ond gontlemen - members of
an olite hueld togethor by shared familizrity with a clage-
ical culturcl tradition, one that in the African case
might still be obly superficially g{‘&f’tuﬂ on a radically
nlien baclkground',

This will suit c society that is committed to a poliey of retaining
the elitist oricntation of the wrusent system of schooling end social
class structure, the foundations of which & were laid in the colonial
era, If, therefore, the policy-makers wish to perpetuate and stroungthen
the existing class distineti ng, they will allow the inequalities
in the selection of pupils for seccndory and higher education to
continue, and provide the privileged fow with an educction in which
stress ia leid on individual achiovemsnt end personal gain, ©Such an
approach has beon urged in the interests of efficiency ocnd economic
growth, 'In this scnse', writes Philip Fostor, 'differentistion is an
inevitzble ¢unsunu{..nnu u:l.’ develonmiwnt; growing magu:lity is the
price thaet must be peid for economic -‘.‘Lﬂ.‘l.!’.‘.'i‘h‘:ﬂ'

Sociclists, commmists 2nd many African leaders reject this
conclusion, They deny that economic progress is possible only in a
class socliety or, convergely, thot an egalitc srian society is necesscryly
stagnent, This is not the place for a debote on the respective merits
of copitcolism cnd commumism, but it would be misleading to ignore
the econcmic achieveuments of commmist sociecties which have adopted
egalitorion ideals., Az to the Afric:n experience, we could harﬁly
do better than to listen to Julius Fyercure. He argues, I think
convineingly, thet '"Only when we are clesr about the kind of snclﬂ‘lr,;,r
we are trying tc build .



can we design our educational service to serve our goals', The goals

of Tanzanians, he explains, arc related to the achievement of equality,
in all spheres. "We are, in other words, committed to a socialist future
in which the people will themsclves determine the policies pursued by

o Government which is responsible to them'. Tanzanians, he claims,

are moving towards the goal of rural development through self-reliance

and cooperation,

IThis is what our educational system has to cncourage. It

. has .td foster the socidl goals of living together, and
working together, for the common good. It has teo prepare our jyoung

people to play a2 dynamic ond constructive part in the development
of ~ society in which all members share fairly in the good or
bad fortune of the group, and in which progress is measured

in terms of human well-being, not prestige buildings, cars,

or other such things, whetlrer privately or publicly owned.

Qur cducation must thercfore inculcate z sénse of

conmitaent to the total community, and-help the pupils. to

accept the values appropriate to our kind of future, not those
appropriate to our colonial past." '

The obstacles to the achievement of these goals. are immense, as .
they must be to any great enterprisc. The first step towards = solution,
however, Is the-definition of -thé problem. ‘That, T sugg est, is  what
Hyerere l:as donc.. His:policy of rural sclf-reliance is designed to
maintain eontinuity with the traditional past, the kind of society. that
existad before colonialism; while ot the same time it proposes ways,
and neans of resiiaving that society to satisfy the ngoeds and aspirations
of the great majority of Africons in the podern world. His esscential
aim is to wodernize the Africon personality. Can we think of a better
guidiine- for our tcachers, sthools and universities ?
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