
free speech shall not die, it shall not die! I co mme nd to
yOU also my belief t hat by di recting some of the ingenuity,
the skill , the resourceful ness an d t he purposefulness at
your own inst it ut ion w hich in recent t imes some ot you
direct ed at the Gove rnment , press freedom and free speech
will not d ie. Free speech d ies most vio lent ly when o ne's
belief in it dies and ' com me nd to you ultimately t hat you
must never start believing that free speech is dead; change
your tactics, improve your excellence, sharpe n your wits ,
develop new weapons, and flex your muscles and you will
never fail to find the soft underbelly of those opposed to
you r essential role in our society with all its problems and
its challenges and where you can strike you r hardest blows
for the values on which yo ur jo urnalist ic et hos is based and
for fre e speech an d freedom itself . 0

'The Unc lo iste ring o f the Virtue: Fre ed om o f Speech an d the
Ad min istrat ion o f Justice " in (19 78 ) 95 SA LJ pp . 36 2 -39 3 and
pp . 534-5 73

1 R eality November 1978.

3 O p cit p p. 56 1 ff .

4 S II SA AN 19 70 ( 1) SA 469 (T).

' Fr om be vond th e Grave - A Critique o f Cu rrent Practice
concern in g the q"oting of ba nned perso ns euee the ir Death'
(1975 )SAL J3 14.

COMPARISON OF THE SYLLABUS OF
THE BANTU EDUCATION DEPARTMENT
WITH THAT OF THE TRANSVAAL
EDUCATION DEPARTMENT AND OTHER
RELATED MATTERS.

by Curtis Nkondo

(Mr Nkondo is o ne o f the leadi ng figures amon gst t hose
Sowet c teachers who have resigned in protest against the
Bantu Education syst em . Th is art icle , prepared som et ime
ago, is intended as the first in a series REALI TY hopes to
publish o n a new educational system fo r South Afr ica ­
Editors .l

Before 1955 , educat ion in South Africa, for all races , was
run by t he Provincial Admin ist rat ions . The syllabuses were
ident ical for all racial groups . But when the Nat io nalist
Government came into powe r in 1948 , t his system was
tho ught to be unsu itab le, and drast ic steps were soon taken
to int roduce Apartheid in Education as wel l . It was decided
that eac h race group should have its ow n syst em of
education .

Dr Verwoerd, the arch itect of Bantu Education, (in
Hansard ) said that the "C urriculum " , to a certain e xtent .
and edu cational pract ice , by igno ring th e segregat ion or
"apart heid " po licy , was unable to prepare fo r service
within th e Bantu Commun ity . By bli nd ly producing pupils
tr ained on a Euro pean model , the vain ho pe was created
amo ng Natives that they cou ld occupy posts within t he
European Community, desp ite t he country 's pol icy of
" Apart heid " . This is what is meant by th e cr eat ion of
unhea lthy "w hit e collar ideals" und the causat ion of
wide -spread frust rat ion among the so called ed ucated
Natives .

It is on this statement , th erefo re , that Bantu Educat ion has
been mode lled . Spec ial syllabuses based on th is new brand
of ed ucatio n were d rawn up . Mother-tongue became the
med ium of e xpression and inst ruct ion at Primary schools

for all sub jects except English and Af rikaans . Apartheid
with in apart heid came into being with the creation of
ethnic schools, ethnic school committees and ethnic school
boards . Ethnic Tra ining Col leges were introduced , o pen
un iversit ies were closed to b lacks, to be replaced by tr iba l
or bush Universities. Mission schools wh ich for years had
bee n doing excelle nt work in the education o f blacks were
forced to use the syllab uses of t he Bant u Education
Department . Jn prot est , th e Anglican Church decided to
close down its schools, the Catholic Church grudgingly
accepted the pol icy in order t o have some authority o ver
its schools.

Bantu Education is tot ally rejected by b lacks . There was a
country-wide protest when it was introduced . And if blacks
had been consulte d, suc h a system wo uld never have seen
t he sun . Protest s and boycotts we re vehemently sup pressed
and crushed . The irony in Dr Verwoerd's Statement is th at,
Bantu Education has produced the worst kind of frus­
tr at ion . ln add ition , Ban tu Educatio n has produced
resentment and hatr ed .

The riots , 1976 and later, stem from the blac k people 's
rejectio n of Bantu Educat ion . It is unfor tunate , t ragic and
regrettable , that the authorit ies loo k for the causes of the
riots elsewhere. In any case th is is seen as a de liberate
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attempt to perpetu ate the system . Black peo ple reject
Bantu Ed ucat ion , and th is has been spelled out clearly .
Bantu education mu st at all cost be scrapped . Th is is the
issue o n which prompt action is requ ired to avoid further
riou and t he co ncomitant adverse results .

Apartheid b y its very nature means Providing Unequal
Ameniti es. Those in power always arrogate to t hemselves
t he best things in life , Bantu Educat ion is d efinitely
inferior to that o f other groups. It has to be in ferio r, so
t hat the blac ks mu st , in the words of Dr Verwoe rd , never
aspire to "green pastures". Green pasture s are succulent and
hea lth y . To be de nied this means t hat t he black man is
subjected to academic starva t ion .

We would like to make it abu ndant ly .clear t hat b lack
Children have the same aspirat ions as chil dren of other
racial groups. T here are no aspirations d ivinely set aside
for one racial gro up.

Any d ifferences made in educational systems are artificial
and u nacceptable . Such d iffere ntia tions are seen as a means
o f per pet uat ing servitude . We strongly maintain t hat what
is good for wh ite chil dren , is equ ally good for black ch ildren .
Colour d ifferences are immat erial and irrelevant . Bantu
Educat ion has b rou ght frustration to t he blacks. And this
frustr at ion is becoming da ngerous to all racial groups .
There are ma ny people in this count ry, both black and
white who are aware o f the retard ing effects o f Bantu
Education . An exa minat ion o f the d ifferent syllabuses
Clearl y supports t his view.

Bantu Ed ucat ion department sti pulates that the child must
be at least 7 yea rs o ld befo re he is admitted to school. A
chi ld ma y be admitted to a T ransvaal Educat ion Department
School when he is 5 yea rs old provided that he turns 6
before 30th June of that same year .

In effect this means that a white child born on March 30th
19 70, will be ab le to ent er grade 1 (sub Al in Jan uar y 1976.
His African counterpart born on the same day will only be
able to go to scho ol in 197B.

School read iness and maturity of t he ch ild are not con ­
sidered in eit her case, bu t stud ies have shown that most
children are ready fo r schoo l at the age o f 5%years o r 6
and that they are recept ive to th e new st imu li at school
and learn qu ickly and easily at that age. The African child
is forced to waste two o f t he most receptive year s o f his
life wait ing until he has reached the requ ired age. We can

only surmise th e child's frust rat ion which at t he ot her end
of school probab ly t urn s to resentment when his counter­
part (white) Matriculates at the age o f 17 years and he , with
any luck , t.e . if he has managed to with stand poor teaching
etc . can only matriculate at the age of 19 years . White
pupils therefore , have at least tw o years advantage over the
Afr ican child .

Std. 1 1 hr 45 Std . 2
Art .
Science .

Teachers ' Guide : Bantu Educat ion Department dev otes six
paragraphs to t his, whereas t he T ransvaal Educat io n devotes
twelve pages t o guida nce for teachers .

The Aims: It is in comparing the aims of the Bantu Educa· .
tio n and the Transvaal Edu cat ion in teach ing the subject
t hat the largest gap is found . T he aspirations and ex pec ­
tat ions of the Bantu Educat io n pupils are co nfined to
domestic matters only , wher eas for the T ransvaal Ed ucat io n
pupi ls th e World is t heir stage .

"The knowled ge and skills gained by th e use of
t hese aids must have as t heir object ive, the
lead ing of t he chi ld to an understanding o f news
reports and events and to the knowledge o f th e
place which he encou nters constant ly in h is
read ing and discu ssions ." Transvaal Educ ation
Department".

"At this stage the pupils ' experience o f life is
determi ned largely by Social and eco nomic
inf luences to which he is subjected within the
communit y in which he lives and moves. Th e
experience wh ich he has with in h is co mmunity
should serve as a basis and an understanding o f
any ot her experiences wh ich he may have and
wh ich are not con nected di rectly wit h t he life
o f the co mmunity". Bantu Education" .

" The arous ing mainta ining and enrich ing o f
interest wh ich relat es t o the knowledge o f the
earth and it s peo ples ma y be st rengthened by
means o f

lal Simp le underst and ing of the int erdepend ence
o f th e d ifferent South Afr ican Popu lat io n
groups; some insii;jlts into soc ial relat ions ,
populat ion density , religion and customs . . .

Compar.
also:

Compare.

With:

Geogr aphy - (Std 1 to 51

The Transvaal Educat ion Department stipulates that 1 hour
per week should be spent on this sub ject whereas only
abo ut half an hour pe r week is allotted to it in the Bantu
Educati on Department, the other hour be ing spent on
Histo ry and Nat ure study. Obv ious ly the Transvaal
Education Department is able to cover far mo re wo rk
than t he Bantu Educat ion . Th e follo wing sub ject matter is
covered in Std . 1 by Tra nsvaal Educa t ion Department , but
only Std . 2 by Bant u Educat ion Department . (The Bantu
Education Department pupils are therefo re 3 years behind
T. Edc . Department pupils when the age restrict ion is
added ) ...Topography of the local area (in much greater
detail t han B. Edc '! Climate, Employment , Transpo rt .

By the ti me the T. Edc . Department children complete
Std . 2, t hey have been taken out of their home d ist ricts
and have been int rod uced to a mu ch larger area of their
country and t heir wor ld than the B. Edc . Department
ch ildren, who have o nly learned briefly about t he ph ysica l
features of t heir province . Transvaal Education Depa rtm ent
children have the Globe and World map and have learned
about ch ildren of such adverse cu ltures as Eskomos ,
Pygmies, Arabs , Japanese and West Eu ropeans. The Trans­
vaal Educat io n Department treatment of loca l areas is much
fuller than t hat o f the Bantu Educat ion Department . The
Transvaal Educ ati on Department pupils learn about five
different types of farm in~ : Stock, grain, fruit, tobacco and
vegetables, and abo ut m ining, industries and fish ing in a
fair amount of de tail. The subject maner is covered
regardl ess o f whether it actually occ urs in the loca l area
or no t .

The Transvaal Education Department children are also
intr oduced to wo rking o n their own on projects con ce rni ng
the ro le o f transpo rt . Th ey are int roduced to the inst itutions
in their area and to t he services they render to the
commu nity .

2 hr 30
4 hr 30
4 hr 30

4 hr 00
1 hr

30
1 hr
1 hr
1 hr
1 h'
I hr

Time allotted Weekly Stand ard 1 and 2

Bantu Education Transvaal Education
Department: Department :

Religious Ed ucat io n 1 hr 40 ;..
Afr ikaans 4 hr 30 Std . 1 4 hr. Std . 2
English 4 hr 30 Std . 1 4 h r. Std . 2
Home l angu age 3 hr 30
Arithmet ic 3 hr 30 ....•..........•.......•..•....•.
EnvironmentStud ies 1 hr 30 Histo ry 1 hr. Geog .
Healt h Education 2 hr 05 .
Writ ing 1 hr 30 Std . 1 1 hr 30 Std . 2
Music 1 hr 30 .
Art s and Crafts 1 hr
Gardening 1 hr
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(b) a sim ple understand ing o f the mt erde pen.
dence of peop les and the accompanying
int ernat ional re lat ion ships and pr oblems.
"Transvaal Educat ion Departm ent " .

Wit h: "Th e pupi l should realise that he is a member
of a particul ar community and t hat he is bound
by vario us t ies to part icu lar groups of people
in t hat community, as t hey are represent ed ,
e.g. by his hom e, his school, chu rch, residential
area and his t ribe. Th ese gro ups serve him
d irect ly and indirectl y and he in turn owes
t hem loyal t y and co-operat io n. At a later stage,
larger loyalties can be dev elo ped." " Bant u
Education " .

White pupils are en cou raged to get a 'World view " , blac ks
are not.

" The sco pe of this study is therefore his social econ om ic,
and natu ral and physical environ me nt, since t hese aspec ts
make up th e "world" in wh ich he lives and moves " . " Bantu
Ed ucation"

Com pare th e inco mpatibili ty of th e fo llowing sta te ments
in the Bantu Ed ucat io n introduct ion o f environment stu dy:

"Th e follo wing st ages of ob servi ng, syste matising or ctasst­
fy ing sho uld be quie tl y but consisten tl y follo wed by t he
teache r, who must bear in m ind con stant ly that she is
graduall y leadin g her pupils to develo p t heir powers of
t hink ing, reasoning and expression as well as o f observation
and appreciation" .

" Furthermore she must realise t hat laws are necessary to
the people of any com mu nity for har monious living t oqe
ther , Co nsequ ent ly, teaching sho uld lead t he chi ld to do
nat urally , and therefore willingly , what society has presented
as correct. goo d an d commendable ."

No Af rican child can acc ep t that w hat society has pr escribed
for him in th e wa y of Ap art heid laws, Grou p Areas, J ob
Reservat ion , Homeland Government etc. are CORRECT ,
GOOD an d Commenda ble" if he has develop ed Li-s pow ers
of think ing, reasoning and also his po wer o f observation.
Th is is a classic example of " EDUC AT ION FOR DOMES­
T ICATION" an d Soweto students and oth ers are no longer
willing to be " DOMEST ICAT ED".

Arit hm et ic . The syllabuses for t he first fou r years are
identical.

Hist or y; Th ere is very litt le history in the Bantu Educati o n
Departme nt lowe r pri mary environment al stu d y. In Std . 2
the children learn abo ut two past heroes an d these are the
onl y pe rsons with names th at t hey learn abou t in two years,
the ot he r peo ple being function arie s e .g. docto rs, sho p­
kee pers, factory wo rk ers etc . In contrast Transvaa l Educ a­
tion Dep artm ent pu p ils in Std 1 lear n 16 sto ries abou t real
perso ns in t he past . In Std 2 they study the Transvaal
in a fair amo unt o f de tai l fro m the stone age until the
present . Th ey learn ab ou t the ho mes, cu stom s and imple­
ments of th e early dwellers of the T ransvaal befor e the
arr ival of wh ites. They study the lives of rural Af ricans
and th e f irst contacts with w hites - Missio nar ies, hunters,
teaiders, t ravellers and t he first T rekk ers.

Th ey have a choice of five groups o f famous Sout h Africans
ranging from th e discoverers of gold , authors, a painte r
jPierneef) , railwa y development (Machado and Pau ling),
Kruger Game Reserve (Kruge r, Stevenso n , Ham ilton ,
Vol hunter, and O rpen ) an arch itect . [Baker }, poets (Tot ius}
and A. G. Visser) a scul ptor {Anton Van Wouw },

They also learn ab out the follo wing internatio nally fam ou s
people wh o have served mankind : Shaft esbu rv , Du rrant Sr,
Row land Hill, Elizabet h Fry , Bell, Baden Pow ell.

As w ith Geography , it appears that the Af ricans are being
educated for " DOMEST ICAT ION" and thei r history is
sim ply being wit hheld from them. The Transvaal Edu cat ion
Depar t ment history is horri bly slanted but the children are
at least made aware th at th ere were famous people o utside
o f South Afr ica.

Gene ral Co mments :

Af rican s and whites writ e iden tical exami nations at t he end
o f Std 10 . Where do Africans ma ke up the gap in subjects
like Geography and History"

Why is so much t ime devoted to t he learni ng o f English
and Afr ikaans] If English were, for example, used as the
med ium of inst ruct ion in the Primary Sc hools, the children
would learn it natu rall y while t hey st udied Histor y,
Geo graph y, Ar it hmet ic et c . and more ti me would have to be
used for sub jects like Geog rap hy and Histor y , which are
badl y neglecte d in the present system .

The language issue w ill be handl ed else where. But it needs
me nt ion ing here , because language pol icies affect t he
qua lity o f te aching o f Arithmet iC , Mat hemat ics and other
subjects like Scie nce . Because people have to be t aught
Arit hmet ic in th e Primary Sch oo ls in the ir mother tongue ,
they are at a d isadvan tage when they enter Secondary
Schoo l, because t hey cannot han dle Mat hemat ical concepts,
which req uire an un der standing of English and which cann o t
be adequat ely hand led in an Af rican language. Even at
prima ry sch oo l 110' 1110'1, wo rds coi ned for use in t he te achin g
of Arithmet ic do not f ind a use in t he no rmal spo ken
language. Many pup ils , therefore, f ind Ar ithmet ic di ffic ult
and unp leasant , an d the diff icult ies thus gene rat ed at
Prima ry School level by langua ge problems are ca rried
t hrough to Mathemat ics at seco ndary school level . The
resulti ng high failure rat e at Ju nio r and Matric in Mat hemat ics
is to t he d isadvan tage of th e black studen ts who seek ad ­
mi ssion to tech n ical and relat ed f ield s. The diff iculty o f
f ind ing blac k students qualified to foll ow such cou rses is,
therefore , d irect ly related to lang uage tea ch ing in t he
primary school. Ultimately, pol it ical decisions about the
use o f language among pupils wo rk t heir way into the late r
ca reer develo pment of you ng adults .

A child spends seven years in the primary school. For the
first six years he uses a language u nsu ited to his adu lt needs.
For th ose who sur vive to Mat ric, the last six years o f their
edu cation are thro ugh the me dium o f English , but much of
this t ime is spent in hel ping the pupil to use the langu age
co rrectly, rather th an in conc ent rati ng o n developing an d
understand ing of the sub jects which are studi ed . Ult ima tely
the pupil ha s a poor com ma nd o f bo t h English and Afrikaans
and the indi vidual sub ject . It is sma ll wo nder t hat many
blac k children , even graduates, a re at a d isadvantage in
commu nicat ing th eir ideas and develop ing a sophisticate d
understand ing o f co nce pts.

We therefore, strongl y be lieve that English shou ld be a
med ium o f instr uctio n f rom t he f irst year at schoo l. In
sho rt, we do no t want to pe rpetu ate t ribal soci eties. As it
is, t he level o f frustrat ion gene rated by lan guage diff icult ies
is such that many fa il to app reciat e t he use o f conti nu ing
th eir edu cat ion, and th is f inds its expression in t he d rop out
rate. 0
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