EDUCATION FOR _SERVITUDE.

(An Address delivered to the Joint Cofincil of Europeans and
Africans at Grahamstown on Wednesday, 19th.October. 1949,)

T am sure that many of us herefonight are familiar with that
provocative little book by Oliver Walker entitled "Eaffirs are
Lively", dedicated, as it is, to "Kafferboeties, Liberals and other
Christian gentlemen of Africa". Chapter XII of that book is headed
by the question, "Education for what"?. 1In that Chapter the author
discusses"Native Education" and in effect arrives at the conclusion
which forms the subject of my addreses to-night, In view of the faét
that yet another Commission is at present going round searching for
an ideological and pseudo-scientific justification for perfecting x
the technigue of White domination euphemistically called "Native
Education", I thought this subject might be of general interest.

First of all some facte about "Native Education" are worth
noting :-

1. 80% of African adults cannot read or write.

24 Practically all existing African schools are private schools
owned and run by missionaries.

%3, Over 70% of African children of school going age are not .in
school.

4, Less than 2% of thos go to school go beyond Std.VI.

Se The State pay out £30 per European child and only about £3
per African chf1g attending school.

Ge A shockingly high percentage of teachers in African schools are
not gqualified to teach.

Te "flative Education", has been described as "a doleful tale of
shortages" = shortages of classrooms, equipment, books, teachers
salaries etc.

We delude ourselves if we imagine that these deficiences in
"ative Education" are due to ignorance of the real state of affairs
on the part of those who control the destinies of state,or even to
lack of funds. The denial of education to Non-Eurovpean, especially
African, children ig deliberate and calculated and is part and parcel
of the policy of White Supremacy. "Native Educationy or the lack of
it, is a technique of White domination. It is much more helpful to
recognige thisg fact and to face up frankly and honestly to its
implications than to point to little improvements, little concessions,
here and there and to pretend that the will is there but the means
are lﬂ-ﬂkiﬂgl

A few years back I came across anpsmp article entitled "Crisis
in Native Education" in a well known liberal magazine. It gave a
well thought out analysis of the desperate plight of African education
and advocated a ten-year plan to put all African children of school-
going age in school - "if the necessary funds are made wvailable!

But that condition is the very crux of the matter. Will the necessary

funds ever be made available? The answer ds a categorical "No", so0

long as the Herrenvolk ideology persists in this country. No amount
of ten-year plans or even 100-year plans for that matter will alter
the situation one whit as liéng as, according to General Smuts, all

in South Africa are agreed upon the mission of the BEuropeans to rule

over the non-FEuropeans in perpetuity, all - except those who are

Mmad, quite mad". There will have to be a lot of madness before a

genuine intention to educate the Africans on the part of the rulers

can manifest itself.

But I am anticipating. I have laid down 2 hypothesis, namely
that "Wative Iducation” is education for cervitude. Let me amplify
it by stating that "Native Tducation" in its praectice, its admini-
atration and co1tzrel and in its philosophy is calculated to ensure
and perpetuate White domination over Black. I shall dezl senarzstely
with each of these three aspects.

The Practice of "Native Tducation". I have alrezdy referred to
.the illiterzecy of 80C.of the adult African population. It remains to
5,'{15 at E/-
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state that what 1ittle there iz of education for the Afriecan chil-
dren is completely secgregoted from that of the other racizl groups.
Thera agre senarste schanls, separate teachers, sepzrate srllzbuses,
senarate control, sevarcte training faecilities ond sa2laries for tea-
chers.. FHeedlezss to sz2y segregation in efducstion is port =2ud nercel
of the genersl nolier of segregation gnd thex is no field In whizh
it Is more complete, Psevdo-coicntific execuses have been eiven to
gxplain this differentiation. 77e ares told for inctance thzot the
Africanz muct -be segregated for thelir own good hecause they are an:
"independent race! with tieir "own culture®, and "racial soul, their
ovm inferior intelligence and standard of c1vlllzatinn, their own
"special aptituiez® ste., clec ad navszam. But such views have no
geientific basis in fact. I am awars of the nﬂeadn-scientific
findines of Messrs. Fick, Van Renshurg & Co, at it hag 2n showm
that thzse findings are guite vwnscientific., Tn fant *Hﬂr ﬁrn 1ittle
differant from the %»ne of vrovaganda calculated to transform a bag
of votatoes ints a national aero. This tendencyr in South Africa to
rrostitute science and scientific method for narty nolitiezl mnurposes
deserves passing comment. The depth to whieh scisnece con zink when
it is made to bolster up theories of imaginary racial superiprity

is well demonstrated by the following guotation from the findinss of.
a true-blue Nazi "Wordic" scientisti- He writes,

"In non-Nordics the teeth, corresnmonding to the snout-like
narrovnesgs of the vupner jaw, stand at a more oblique angle than in
animals. The grinding motion of chewing in Wordies zllows mastica-
tion to take vlace with the mouth closed, whereas men of other races
are inelined to make the same smacking noise as animals.....The
FNordic mouth has further superiorities. Just as the colour red has
a stirring effect, the bright red mouth of Hordics attracts and
pnrovokes kisses and courtship. The Nordic mouth is kiss-canable. On
the other hand the non-Nordic's broad, thick-lipred mouth together
with his wide dilated nosgstrils displays sensual cagerness, g false
and malicious sneering expression and a dipping movement indiecative”
of woluntuous self-indulgence. TalXxing with thes aid of hands and
feet is charzcteristic of Von-Nordics, whersas the Wordic man stands
calmly, often enough with his hands in his pockets. Generally
speaking the Nordic race alone can emit sounds of untroubled clear-
ness, whereas among non-Nordiecs the pronunciation is impure, the
individual sounds are more confused and like the noise e by ani-
mals such as barking, sniffing, snoring, squeaking. non-Nordics
are more closely allied to monkeys and apes than to lordies, why is
it possible for them to mate with Nordics and not with apes? The
answer is this: it has not been proved that non-Nordiecs cannot mate
with apes." We may laugh atjthis arrant nonsense masquerading under
the name of science and wonder how a Profesor at a University could
be capable of it, but how is it different from thiése statements made
recently by a South African Professor.Z"Inter-breeding might cause
detrimental physio}ogical tendencies in the human race such as the
deterioration of the respiratory system....Many scientists think that
miscegenation causes a tendency towards tuberculosis and other lung
diseases. It has been ascertained that the intelligence gquotient of
the Native is below that of the European."

The point I am trying to emphasise is that there is no sciemtific
justifieation for segregation. The real reason for apartheid is to
perpetuate our 'colour-caste society with the Whites at the top of
the Pyramid and the Blacks at the bottom. "Natiwe Education"is just
a facet in the general pattern. In fact there are two systems of
education, one for the master and the other for the slave. "The
education of the White child prepares him for life in a dominant
gpociety and the education of the Black child for a subordinate
gociety", the Inter-Departmental Committee on liative HZducation corre-
etly comments. Ig it therefore sgsurprising that in actual practice
educational segregation has amounted to inferior accomodation and
equipment for African schools, inferior training and inferior salarigés
f£or %frican teachers, illiteracy for the great mass of the African
people?

Control and Administration. I go on now to consider the control and

administration of "Native mducation" in so far as it has a bearing

on the subject under consideration. The history of the control and
administration/v...
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administration of Wative Education reveals its function as a
technique of domination. Briefly stated this hdstory comsists of
persistent attempts to segregate and centralise control in order to
bring "Native Education" in line with general Native Policy.

The Act of Union among other things,

a) vested all politic2l power exclusively in the Europeans,
fh; created a Native Affairs Department to carry out its Native

oli
(¢) Eeat:gjnantrul of Education other than Higher in the Provimces.

The Native policy makers soon realised that education was an
important agency in the propagation of policies and desired the
Central Government to take over its control. The Native Affairs
Commission recommended accordingly in 1921. The Provinces were not
prepared to let go and they promptly set about to prove that they
were just as capable of introducing segregation in educatiom as the
Hative Affairs Department. In 1922the Cape Administgration drew up
a differentiated syllabus for African primary and training schools.
Up till then the Africans wrote the same academic and professional
examinations as the Buropeans without serious mishapg. In fact in
some cases they attended the same schools. A stop was now put to this
practice.] In recognition of this first instalment of apartheid the
Government, im 1925, decided to leave the control of ke NHative
Education with the Provinces, but to undertake financial responsi-
bikity therefor.

The Native policy makers were not entirely pleased with thie
arrangement. Although the Government now paid the Piper,it felt that
it could not wvery well call the tune so long as control remained with
the Provinces. 1In 1932 the Native Economic Commission recommended
central control but nothing came of it at the time, In 1935, however,
the Govermment appointed a Commission on Native Education and one of
its main terms of reference was "to consider. and make recommendations
as to whether, in view of the extent to which the Union Government
has assumed financial responsibility for Native Education, it should
take over the administration from the Provinces, and if so, in what
way Native Education should be administered." 1In due course the
Commission recommended central conftrol under the Education Department
but Provincial Administration.

In 1939 @r. Fagan, the then Minister of Native Affairs, made a
determined bid to bring Native Education under his Department and
were it not for the outbreak of the war and its sequel it is almost
certain that the education of African children would now be misg=-
managed by the Native Affairs Department.

In 1944, largely through the infldence of the late J.H,Hofmeyr
Native Education was placed under a special wing of the Department of
Education but its administration remsined with the PBrovinces.' There
the somewhat deflated political football now rests, but I shall not
be surprised if in the near future, Prof. Eisleen in his new capacity,
gains possession. Not that the passing of the football from one
Department to another will make any appreciable difference to it:
eggsential nature.

The Aim of Native Iducation. T have attempted to show that Native
Education is designed to bolster up White Supremacy in its practice
and in its control and administration. I now proceed to show that
its philosophy, its avowed aims and objects, also points in this
direction. I have no desire to be involved in a philosovnhical
discussion on the aims of education.-To do so would be presumptuous
on my part, and in any event it is not necessary for my argument.

I think it will generally be agreed that there are 3 cardinal
aims of ‘education in a democratic state, viz.:

l. To equip the boy or girl to play his part as a citizen of a
democracy = i.e. education for citizenship.

2« To equip him to earn his living - i.e. vocational education.

3« To enable him to develop all his latent powers and faculties
and so to enjoy a good life - i.e. Liberal Education.

I@ mmgt be conceded that, judeged by these standards, Natiwe
Education is a dismal failure. Indeed an official attempt hasz been
made to give & philosophical justification for this failure by the
formulation of specious aims of "Native Education", In this connection

Chapter VI of the Report of the Interdepartmental Gﬂmmigte§xnn Native
mduca 101/ s s s »
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Education, which was published in 1936, i= very revealing. I think
this Report still remains the most important officizl document
coricerning YNative Iducation - g distinction which, by the looks of
things, it will not continue to enjoy f£ur ey lmmgwew much longer
now =, For that reason its formulation of the aim of Tative Lducat ion
is worth considering.

The Committee startis off by saying Native Zducation is "as much
a polifical and economic problem as it is a cultural nroblem..¥ It is
ninextricably bound un with questions of land, agriculture, and
industrial »olicy, not to mention politiczl policy...Just as elementa
education for the masses in Ingland was strenuously onnposed by the
ruling elasses even as late as the 19th. Centuryv, for rpolitiecal
reasons, s0 slso is the education of the Africans opposed by the
White ruling elass in South Africa for political reasons.

It is necessary to state here thot this oprosition is nothing
new, It does not represent the gonguest of the treditionally liberal
Cape by the neurotic reactionnries of the Morth. On the contrary it
was the d@ffiecial policy of the Cape Adminis=tiration as early as 1891.
In that year, in his offiecial report, the 5.G.E. discouraged the
introduction of elementary education on a wide scale amongst the
"masses of heathen" becanse it might czuse "social inconvenience" and
might even be "dangerous".

The Committee states that the popular ovrosition to Wative
Lducation,as it is today,on the part of most Whites is based on the
belief thit it"spoils the Native"i.e. makes him "cheeky", lazy, and

"less docile as a servant', and makes hir desnise "his own culture".
Congciously or unconsciolisly the averasge Zuropean believes that
Hative IZducation should aim at "keeping the Native in his placel.
As the Committee pointes out, the Hatives place is vaguely thou of
in the geographiec sense i.e. the reserves or from the point of Fiew
of status i.e an inferior being fit to do the menizl tasks.

The Comnmittee justifies this attitude and elaborates on it aznd
in the process arrives a2t its notorious aim of Wative Iducation
already quoted. "The Education of the White child prepares him for
1life in a dominant society and the education of the RBRlack child for
a subordinate societyV

In support of its standpoint the Committee states that!"gouth
African society as a whole consisting of Eurcopeans and Natives is not
a democratic society" and since education should follow not lead the
the socizl order in a country"a full liberal philosophy is not at
present ap-licable to lative ‘ducation®,

The Committee then recommends Jowitt's aim of Wative FEduecation,
namely, "the effective organisation of the NWatives experiences so
that his tendencies and powers may develop in a manner satisfactory to
himself and to the community in which he lives by tiie growth of
sociglly desirable knowledge, zttitudes and skills¥ In order to allay
any fears that real education at last going to be given to the
African,the Committee hastens to explain that what is "socially
ﬂesirahia“ and what will prove "satisfactory to the community" will
be determined not by the tastes and needs of the African himself but
by the tastes and needs of the ruling class. In other words the
African must be taught to accept the status guo whereby the White
man is master and the Afriecan his slave, To adad insult to injury the
Cormmittee recommends a syllabus for African schools in which Religion,
Health and Sanitation, Tool Subjects, Manual Work, Industrial
Training, Agriculture, play a predominant part. Thus in the last
analveis Native Iducation turns out to be nothing more than a system
of retardation, indoctrination and prevaration for menizl tasks, in
short the very antlithesis of 2 liberal education.

As previously indicated the Committee has a very plausible defence
for its philosophy of education for servitude. It argues that such
aims of education as the "securing for everyone the conditions under
which individuality is most completely develored" are good enough for
education in the European Society which is “hnmageneaus and demoecratic’
But South African society as a whole consisting of Zuropeans amd
Natives is not a democratic society! It 1sh colour-caste society.
This contention is correct as long as you believe that the stafus quo

i/ sves
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is just and should be continued unto eternity. But an educational
gystem which merely seeks to perpetuate the pasf is narrow and
cirecumscribed. Society is not static_and real education should use
the past == only as a springboard to train citizens not only ¥0T the
rresent conditions of society but for a changing society. If White
South Africa today & accepts segregation and discrimination it has
no right to tie future generations to that accentance.

The fact remains, however, that there can bz no real education
for both Black and White in this ecountrv as long as the policy of
White supremacy prevails. Because, zs was the case in Nazi German y
the schools tend to become agencies for the nrovacation of the Hex
Herrenvolk ideology. There is even now 2 signifiecat eculturzl
gterility in South Africz primsrily due to lzack of socizl intercourzs
between the racial grours to stimulate and emlarge the imagination,
but also due to the faet that some of our best brains arc pre-
occurnied with research caleulated to give a semblancs of justice te
the fraud of Vhite superiority =snd B¥x non-White inferiority. This
tremendous task, this sguaring of the e¢ircle, has now become a
favourite occupation with Tniversitr Profeszsors.

The dancer here from our »nnint of visw comes not 8o much from
the avowed anologistz of White Eupremaﬂy‘likﬂ Profescors CJilliers,
Uvrs, Zisclen because in anr event whatever ~iff thar bring us is
immediately susrect. We can alwayrs say of them, -like the onee-
beaten-twice-shy Trojan, "quidguid id ect timeo Danaos ct Jona
ferentes! The danger comeg from those liberal intellectuals who
nrofese to reject Whitz zureriority but who Irmmedligtcly whittle dowm
democracy 30 that in the words of Prof. Thomnson, of 'the University
of Canctowm, It ™yill not mean the collapse of White supremacy?

T think T owe it to this andience to gmplify this statement a
1littls., A few vears back I was not a little shocked when_rezding
Prof. Hoernle's otherrize mood book on "South African Nalve forcy
and the Liberal Spirit} T gome across nagstace to the effect that
the democratic ideal,] M eoheeivad in homogengous 3ncietise and has
to be rethought in multi-racial gocieties. I thought this was a ;
verv significant retreat on the Libergl front. Since then much water
has flowed under the bridge and the orderly retreat iz threatening
to become a rout. This feeling was inspired among other things by
a pamphlet published bvr the Institute of Raece Relations entitled
"Democracy in multi-racizl Societies", and written by Mr.L.M.Thom-
pson, Senior Lecturer in Historv at the University of Capetown. In
brief Mr. Thompson asserts that thes democratic constitutional system
was develoved in a uni-racial milieu, and that is, among"Western
Furoneans who constitute a larce uni-racizl sacié%y“. This last
assertion im suits MMr. Thomson's argument but it is very debatable.
Hitler for one would never have accepted “it. Mr. Thompson himself
distinguishes the Alpine, Wordie and lMediterranean races, and
correctly condemns the idea of: mace as being an unscientific concept.
Still that does not deter him from develdping his argument.- needs
must. He alleges that the application of democracy in multi-racial
Societies is made difficult by the "reconciliation of the claims of
contrasted ethno-cultural groupsV? These groups, according to him,
are "disgimilars" because of differences in "cultural forme'",
"eultural levels", "religious faiths" and even "political capacity".
May I say in passing that the social sciences are doing a great dmmk

disservice to humanity in so far as they tend to over-emphasise
the differences between ethniec groups and to minimise e most
significant thing, their gsimilarity and common humanityhk Mr.Thompson
then "attempts to reconcile democracy with the realities of multi-
racial societies", and in the process of reconciliation democracy is
turned into so many queer shapes that in the end it loses its form
and substance campletely. After this conjuring trick the learned
Professor arrives at this re-assuring conclusion: "Indeed for a long
time to come the majority of the registered voters ... would be
Buropeans: and national leadership would remain in Furopean hands
for an indefinite period, because the whites start with the inesti-
mable advantage of higher average culture, greater material power,
and long experience of democratic institutions. Democracy will not
therefore mean the collapse of 'white supremacy'¥ On the contrary it
is the only basis of political organisation which will enable Euro-
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peang leaidership to be contimuously exerted in South Africal Im
other words our libersl "friends" are saying to the Apostles of
Apartheid, "Don't be so stupid. Come let us deal wisely with them.
Your bovine methods will not do. Don't you rezlise that we are
becoming more and more unporular in the eyes of the werld gll
because of your bungling. Don't you see that U.W.0. hag given us

a loovhole if only we have the sense to see it. U.N.0. justifies
the withhelding of democratic rights from a subject people as long
as they are cultnurally-hackiard. All vou need to do is to pruclagﬁ
demoeracy for all and then set ur the Junior Certificate as the )
minimum sdncational merix gualification for citizenshir and theoreafé
malks sure thet as few Natives a= pozsible attain this standard.
'Such a grstem would be demneratic in thot a1l szducatsd mikizems
adult eitigensg, iriesnectivo of rasce, would nossess full franehise
rights, The franchise would be withheld from the uneducated and
the nartly ednecate? on the regeonchls grounds 4

tiongl aitainmmentz grez g nscossary renirement
nolitien? resnoneibilitwl”

The truth of the matter ie that the basie »rineir - ¥
demoeoretie gwvstem gre eolear znd vnivasrszl, and arz in no need of
regoneiliation or adartation Lo any soclety. Simply stated they are
popular revpresentation, majority rule, adult suffrage. What stands
in need of recenciliation and adaptation is not democracy. Mr.
Thompson comes nearer the truth when he savs, "It iz =k fhe Inxka-
exiiioy sfxkhsooeres geroexaey the Jjuxta-pogition of fthe races, nol
the demoeratic system that creates the major 4ifficnlir," Jren

hers he i3 not gtalting the nrehlem corroeltly 1mlesc hr *juxta-
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I fear that T may be & cused of ¥ drageine "noliticg" inte a
discussion on education, Let mz remind wou that it is the consider.i
opinion of a Govermment @ommission including all the Chief Imspector.
of the Provincial Departments that Native Zducation "is as much a
political and economie problem as it is a cultural problemt, It
would have been Em=yx vpreferable to some of us, I Xnow, to have
gteersd clear of any contentions matters likely Lo wound Lender
gusceptibilities. But that would have been the tyne of dishonestwy
of which I am not capable. If T have expressed rmy views strongly
it is not hecause of any.sadistic desire to hurt anyvone, but becausge
the times demand no equivocation or beating about the bush. Our
times demand fundamental thinking and heart searchings. I am fully
aware of the practical damgers that beset such a course., I know that
in this country whether you are Black or White as soon as you express
yourgelf freely on thege matters and try to live up to your convi-
ctions you are immediately dubbed a "Communist", "agitator",
“racialist" or "Kafferboetie" and outcast; =it detectives dof your
footsteps-and soon enough you will land in gaol. Yes, the way to
freedom and righteousness in our country is the way of the eross=
the via dolorosa. But it is the only way for those who do not r?te
' gelf /..
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aeri=prescervation as the highest nrincirple of 1life,

Tn conclugion let me read you a Deeclagration of Faith., Tt ig the
preatible to a memorandum on the education of Afrigans submitted By the
Teachera' League of South Africa in Hay 1249 to the Gﬂlisﬂlﬂn on
Mative Tducation. It runs,

PFirst, we stand for complete damocracy in education; by this we
mean the uwiconditional rejeetion of any form of segregation, apartheis,
geparation, parallel develomment or "develorment xXkong your own linesgh
and the eradication of the Colour Bar in the present school gystem
with its segregnmted sehools for children alleged to be pf a varticular
race of skin colour,

Second, we regard the division of the school system on a so-
called racizal or skin-golour basis as not merely srbitrary, diserimi-
natory,and insulting but ag one of the most nefariocus means whereby
the groups designated "on-whiteg" are deliberately kevt in a state of
ignorance snd servitude, while tune off-spring of the so-called "Whitan
seetion of the vormlation are trained 3o ogcoupy a dominant position
in South African Soclety.

. Third, it is our convietion fthat there will always be frietion
and active sirife in this counkry sc long as a segregated or lgparieht
achool sysfiem is mainizined,®



