ALT_;.:RMTIVE EDUCATION.

by;ﬂﬂmrﬂdﬂ Jack Simons,.

1. Zducation and Socicty.

Most wricers,on. education agree "that whother fornal . or 1nfnrmal,
the procesos of educating mewbers of- society,i both young and old,
reflects the traditions, customs and culture of the people.
More preciseclyy the aystnm.ﬂi educatioh eéxpressces.itlie douinant
values of the ruling class in a given society. In classless se=
cicties the values expressed are those,of. the group of people wio
shape the policies and perpetuate the'structurc of. the social’!
OiGer.,

These zeneral Jt&tEMLHLE hold good- ‘for the tradit.onal airican
dutlLLj in the period before ﬂﬂlﬂnlﬂl cﬂnquest' they are cqually
valid in the capitalist Ecclety aind"in the 5ﬂc1a119m one. .,

In ooutl Alriea, cducation 1nbrﬂduced in. chncls and institutions
of nlLﬂLT learnin, preserves tue interusts and reflects the out-
look of the dominant white minority and. is saturated throush, and
throu i with the. structural:eleuwents.of rate dis Lfl;lﬂﬂhlﬂﬂH}AQ-
tional QJHrLsalgn and elasa exploitation - the wain characijerisiicu
0L apar Gragld. ..

wducation Under Apﬂrthﬂlﬂ

ry Gask is too ﬂutllﬂc an ultLrndtle systen of edycation to that
wiiich existy at’ the presen.’ time''in‘south Airvica. Jefore taclling
thic thewe, ¥ ought Lﬂ say sowetlling about the cxisting systeifl,
Sivsily, bucuuaﬂ as all cducationists know, the process of raising
cirlldren, viich is onc: agpect of education, starts with what is
Inovii,  Pavcuts transait to children the religious, cthical, woral,
geientiiic 2ad cultural lmowledge that they {ParEﬂth possess, - Yo
1uent1¢J an alternative system, we st have adequate lmowledge of
caveation wder Apartheid. uLLUﬂQlF; such awowledge is necessary
for us 4o wpecify tue defcets, saortéomings and inadoguacies ajainst
which the nativnal dewocratic revolution is dirccted. I nced it
rewdlind you that the starting point of the present phasce of ‘our ro-
volution was the revolt of students and scholars in the ooweto Up=-
rising of 1576. The direct cause of their revolt was the hatred of
Apartineid in ceducation, complicated by the cowpulsory lnLrUdLﬂthﬂ
i aliilkouns as a mediwan of lﬂdbPUEtlﬂﬂ-

the woweto revolt and the continuing upsurge of the intuliecLualg
auoiy olack wouth arricans provide us with sowe insisht into the
natuwre or education undey hpdrhhe1d.

sirstly, it is wholly undewmocratic, 1mpﬂsﬂd on africans, Coloureds
and Indian cownuwiities without their cooperation or consent. Le-
condly, tow gystem is alien Go thelr aspirations and fundawmental
nceds. [hirdly, it is part oi a network of institutions dﬁﬁihﬂuﬂ-
to perpetusste a social order hclsud on woite ‘suprcwdcy and tie wono-
poly oi power in all sphurcs of social activity.

Lookied ai aistorically,: and within the social sygsitem, the Dﬂﬂﬂdtiﬂﬂ
0r the sirvicans, Colourceds and luadians is intended to cguip them
Tor susordinate position within the totsl wowih airvican socicty.
vervoerd, e architect of avocrtheid, when introdueing the Bantu

ved/2



Educution Aet in 1954, said that its =urrma-p w4 #4 odnca®a
the 'native' for and service Witlin Lis Jun SCinlanl vye wed
(the 'native') could aspire to the top positions in a
scgregated Black society, but could never attain a higher
position which wags & monopoly of the whites,

,Bantu ilducation, together with the Aparthied system disqualified
Sfrisens fromconPeting on equal terms with whites in all forms -
of skilled and technical employment, excluding them from a wide
range of professional occupations, leaving only those which
Blacks could practise among Bluckes.

There are no African pilots or engineers in the South African
Lir Force and Civil Aviation. There are no African electrical
engineers in charge of power-st: tions and telecommunication
systems, There are no .fricans employed in the mining industry
above the level of 'baas boy'. There are no Africuns with
certificates authorising them to carry out explosions in the
shafts and stopes,

The list of professions ond occupations from which Africans
and to an almost similar extent Coloureds #nd Indians, are
excluded, covers the whole range of our industrial society.
Bducation under Apartheid is organised in such a manner as to
m.intain the white group's monopoly of power in all areas,
including the Bantustans,

3._Trensition to Majority Hule

Our natiohal democratic roevolution is preparing the way lor

a new social order in which all South sifricans will participate
in decision making and the government of our’ country., This can
be achieved only by the abolition of the Apartheid system,

The dismantling of ,partheid, however is a long term process
which will continue for many years aflter the transfer of

power to the majority of the puople. '

This workshop, like many other geotherings, which are tuking
place within and outside our country is calculated to prepare
peop’e for a new social sy:tem that will take the place of the
pre:ent Apartheid regime.

in alternative system of education must necesnurily embody the
value-gsystem and institutions of a liberated South Afric.., Yhat
form the new South Africa will take can be visualized only in
broad outline. The Freecdon Charter provides us with a guide,
It is however, of a general nature and has to be supplzmented
by a detailed analysis of goals, objectives and possibilities
in every area of social organisation,

This tusk of setting out the ground work of an emancipated
Souvth Africa in accordance with the broad principles of the
Freedom Charter has only begun. The questions that arise in
formulating the programme oi action for the new South .frica
cover issues [amiliar to us but for whieh we have no answers,
For instince, what are we to do to correct the pgrotesque
imbalance in the distribution of land which leavers 874 of the
surface area in the hands of the white minority?
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The Frcedom Charter says that the land will be given to those who work
it, but does not indicate whether the system of agriculture will be
based on individual commercial farms, state farms, co-operative or
collective farms - or indeed what action should be taken to provide
Africans with sufficient land for the requirements of .the whole society.

Similarly, questions arise about the ownership of the minew, the system

of a profit, and the claims of capital and labour in the distribution of
that profit. If the mines are to be nationalized, who is to manage them
on behalf of the people when a great majority of the people possess neither
the managerial nor technical skills for such an undertaking? ]

4. Crisis in BEducation

The primary and secondary school pupils in the townships,; Coloured and
Indian residential areas have been a leading force in our revolution.
They've demonstrated militancy in schools and among urban communities
for the past decade, beginning with the Soweto Uprising of 1976. The
revolutionary spirit never subsided. It might fluctuate but periods uf
lull were succeeded by new waves uf realstance to the social order.

The present phase of our struggle dates from September 1984, The three
revolutionary forces, consisted of workérs,. local communities and students
the intellectuals whose presence in every reveolution is necessary for its
SUccess,

The world has witnessed on TV screens and heard over radios graphic
accounts of the continuous battles between pupils, young-and old, and the
gecurity forces of the state. African students in the Vaal Triangle, in
the Eastern Cape, Coloured students in Western Province, Indians in Natal
have participated in varying degrees in the struggle for the new kind of
education and, more than that, a new kind of society. The security
forces had used 8jamboks and dogs to break up demonstrations and gather-
ings, attacked them with tear gas and rubber bullets, and have not
hesitated to shoot at them with live ammunition. . Youngsters of all ages
resisted, fighting back with sticks, stones and petrol bombs in ‘a con-
tinuous..battle that demonstrated to the world not only the harsh and
cruel treatment inflicted by men in uniform, but also the heroism,
endurance and determination that captivated the attention and arocused the
sympathy of people in all continents. One of the things they have been
demanding has been the democratization of schools; meaning participation
by students, teachers and parents in the formulation of education poli-
cies, the management of institutions of ‘education that will equip the
students for a meaningful contribution to the restructuring of the social

order, These demands are contained in the slogan ."People's Education
for People's.Power."

2. An Alternative Education System

The upheaval in townships and, more especially, the schools are sluwly
penetrating the consciousness of the white minority. Segregated in
high-cost, low=-density residential areas, the white bourgeoisie and
middle-class exist on a level of luxury, privilege and power, so far
removed from the townships that can be said without qualification that



our sosiety consists of two civilisations: one for the rich and middle-
class white, and the other for voverty-stricken, down-trodden and oppres-
sed  black people.

The racist regime is determined to keep these two worlds apart. That is
what apartheid means in practice; the separation of upper class, well-to-
do whites from the poverty, sufferings, struggles and aspirations of the
black majority. It is this separation, the enormous. gap=-power, -prestige
and privilege that constitutes South Africa's internal colonialism, a
relationship between a colonising power and the colonised, -

Unlike the colonial system of the classical type in which the colonised
and the colonizer are separated geographically as well as culturally,
South Africa constitutes a single society.

The /IIC was formed to liberate Africans from colonial domination which
tukes the form of race discrimination and national oppression. As the
revolution unfolds, however, we have .come to recognise that the historic
mission of the ANC is to' emancipate all sections of the population, inclu-
ding the whites, from the chains o:i the feudalistic type. of servitude

that distinguishes the African social order,

This messcge is slowly penetrating the walls of isolation and superiority
that the racists created to perpetuate their monopoly of power. Under

the impact of the revolution, some members of the white community are
reaching out to include black students in what were formally, until
recently, exclusively involving white schools., This racial departure
primarily private church schools began in the Western Cape. It has been
echoed in the action taken in two major white universities of Witwatersrand
and Capetown. They have started discussion with the ANC in an attempt

to undergo an internal change corresponding to the upheaval against the
apartheid system, '

These universities, together with groups of studenis in some Afrikaaner
institutions, together with a number of church leaders, have begun to
pose the question whether it is possible for the exclusively white uni-
versities to prepare for the new society which looms ahead. What can they
do, they ask, to "Africanise" themselves, to promote the integration of
Africans, Coloureds and Indians on campus - the classroom among lectures
and the administration? To provide meaningful answers, the revolutionary
movement must arrive at a clear undertaking of what it has in mind for

the re-shaping of education under majority rule,

A simple answer is to insist that there must be a correction to the enor-
mous imbalance that exists today between whites .and blacks - in the field

'of education. A liberated South Africa will insist -that the doors of
learning should be opened to citizens of all races, This is an essential
goal, but is only the start of a long process of changing the outlook

and habits inculcated by generations of discrimination and oppression.

If all the universities in South Afrieca were thrown open to admit black
students who wish to study for higher degrees, how many would qualify?
Under the existing system which limits the number of students who gra-
duate with a secondary school certificate to approximately thrity thousan”
(1983) out of a total of eighty-seven thousand admitted to Standard 10,
these enrolment made up only 1,6% of all African schools.
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Africans have shown an enormous enthusiasm for schooling, The enrolment
figures for 1983 were 3,146,666 in lower primary classes, 1,399,555 in
higher primary, making the total of 4} million in primary schools as
compared with'1 million in secondary schools, and a total of 54 million
enrolled in all, standards. This was an increase of 4,6% on errnlments
in 1982,

The steep rise in the number o1 sisivan pupils has far outstripped the
provision made for their education, Random samples of standards 9 and 10
pupils show that 40% do not have teachers for all subjects at school, or
textbooks for all their school subjects; 52% do not have access to a
library and 5% have between 70 and 80 pupils in their classes,

The major reason for poor performance of African pupils is the abaence
of a sound educational foundation, the insufficient pre-primary school
facilities, the double-session system and the poverty of the households
from which the students come, :

The most serious deficiency, however, results from discrimination in the
allocation of resources. The state expenditure on pupils of the wvarious
racial groups in 1983/84 amounted to R166 per African pupil, R501 per
Coloured, R965 per Indian and R1,511 per White, These figures exclude
capital expenditure, With it included, the per capita expen-

diture on an African child is R234 and It1,654 per White child.

Qur alternative education will set out to eliminate this gross inequality
and to provide the same facilities for pupils of all national groups,
That is an objective for the achievement of which the entire population
will be mobilised under a people's government., Our target is free, equal

and compulsory education with the establishment of the democratically-
elected SRCs.

These objectives can be attaindd only if the state increzses enormously
the expenditure on the education of black pupils, the construction of
well-equipped classrooms with laboratories, well-gqualified teachers in
all subjects and a radical transformation in relations between students,
parents, teachers and education authorities,

fluch more ig required, however, for an alternative system of education.
Generations of white supremacy have set an indelible mark on curricula,
textbooks, teacher training and instruction of pupils, They operute within
the framework of racist determinism under apartheid. How are they to be
liberated from the straitjacket of racism?

A necessary step towards this end is the introduction of political educa-
tion to take the place of the familiar "Civies", a subject used to indoc-
trinate children of all national groups with the ideology of apartheid.

Our alternative education system will provide compulsory political
instruction at all levels along the lines developed in our military
academic and educational establishments. This syllabus will include the
history of our struggle, the origin and aims of our revolution and the
elementary prineciples of political economy under capitalism and socialism.
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To achieve our revolutionary objectives, the alternative system of
education must establish links with the great Oriental civilisations of
India, China, Japan and their offshoots in South-=east ‘sia. The
Westernised bias of the education system both in' schools and universities
will have to be changed so as to provide students with adequate knowledge
of achievements and problems of planned economies in the socialist
countries.

The elimination of apartheid must surely include a break-through out of
the narrow confines of the white-dominated society which is entrenched
and alienated from the rest of the world,
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